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1. INTRODUCTION.

The aim of this handbook is to offer an operating track for the learning of reading and writing.
However, before entering the heart of the discussion, | will use some pages to broadly illustrate how |
came to outline this working hypothesis.

Interest in the signs and in the image, during my years of teaching at school, lead me to deepen the
theme of the child's graphical expression from scribble to graphical representation and to writing.

| have considered several Authors, from art to psychology, from pedagogy to anthropology. By
studying the ancien art, | found the straight sign repeated on the objects and the circular signs on the
"churingas' of the Australian aborigens.

{ M @_J[{ _@_{L/_,_?,) "... these are small rock or wooden plates carved with

abstract patterns which illustrate the body of the mythical

o i @ @ {| ancestor or the places where the myth is living ..." (Leroi-
Gourhan, 1977)

"... one can use spirals and circular coils of the Australian aborigenal art to illustrate almost
anything, even if for us they are only abstract art. Only because the abstract symbols of the neolithic
art actually represent the external reality, they could become the actual first writing of the western
human kind ..." (Ehrenzweig, 1977).

To the study of books | coupled the direct observation of the birth of the sign in some 3-year-old kids.
| reviewed the different methods proposed for the teaching how to write and read. | was also
interested in the way computers can read.

By observing the children's drawing, | became more and more convinced that nowadays, although in a
pre-school age, children are very much attracted by the written material entering every house.

To the study of books | coupled the direct observation of the birth of the sign in some 3-year-old kids.
| reviewed the different methods proposed for the teaching how to write and read. | was also
interested in the way computers can read.

By observing the children's drawing, | became more and more convinced that nowadays, athough in a
pre-school age, children are very much attracted by the written material entering every house.

Kids copy titles from the newspaper, to imitate the adults writing both in capital letters and in italics.
They see words (...verbal shapes...) on the TV and on the computer, on advertising posters and,
eventually, they "write" their name with clear satisfaction.



"The airplane” - Roberto, 2 years and 10 months old.
The child already writes the identification codes of the airplane.

"My house and my name" - Stefano, 2 years and 7 months old.

"All thisismy name" - Stefano Bastiani



"The children play ring-around-a-rosy.

On my head | have my hairs and my name as well.

My name is Fiorenza and my mother taught me how to write my name.
My mother takes the ladder and climbs up to the sky.

My mother and | have very white teeth.

Look, the cloud went towards the sun and thisis a big mountain”
(Fiorenza, 3 years and 2 months old).



To give the happiness of writing and reading to so young kids it was necessary to build up a proper
material. | was busy with many other things, but | was keeping on being interested in the problems
related to the visual and auditory perception and to the various types of writing. In the composition
the use of dashing allowed endless combinations, but , above all, it was possible to shift from the
iconographical to the verbal expression and viceversa, with freedom in the perception of the
polyvalence of the mark.

While observing kids at the nursery school, | saw an analogous action, formally, even if, obvioudy, the
contents were according to their age. In the previoudy shown drawing by Fiorenza, the same
configuration was used for an alphabetical letter (F) and for the hairs, before being transferred to the
ladder and the teeth.

" Polyvalence of the mark"

With this idea clear in my mind, | came back to work on the basic mark and every day it became
clearer and clearer to me that they should satisfy these characteristics:

1) to be already present in the childish expression;

2) to befit for ideographical pairings significant to kids;

3) to alow consistent and practically explicable subdivisions;

4) to build up the symbols of the talk by means of one or two pairings and, thus, presenting a very low
degree of difficulty;

5) then, to allow order and proportion in height and width while constructing the word;

6) to represent autonomous material for composition, writing and reading with an active participation
of the child;

7) above all, to be based on the "construction” of the printed lower case, because that is the prevailing
type within a common written page, and therefore to alow the child to approach any text from a book
to a newspaper.

"Making marks is relative to single, autonomous, graphical entities, i.e. those combinations of
straight and curved lines building up the alphabet ..." (Pozzi, 1981).

What helped me in circumscribing the search and the selection of the basic signs was the observation
of specia material used in USA severa years ago for teaching how to read. In this materia the
problems of perception and, in particular, the difficulties in learning of meaningless configurations,
were taken into account. Some basic signs with different subdivisions were highlighted by colours in
the letters and in the words on reading handbooks printed in capital. The teaching offered by this and
other researches had been aready adopted by many teachers who started the teaching of the alphabet
in capital letters and who were happily followed by all the children. But then, in the passage to the
lower case and to proper reading, the children were facing amost a new language. Therefore my
interest was directed towards the printed lower case in order to think not only about reading but also
about writing and about an active use of the material.

Without loosing touch with the graphical language of the child, the progressive ability to focus and the
shapes and the relationships in the space of the page, | experimented with different approaches and
materials for long time. While working with difficult children, | understood that for some of them the
obliqueness was not graphically obvious. Therefore, if the material had offered, e.i., the ready-made V
sign, it would not have been possible to point out difficulties for the child in understanding the oblique
direction, midway between horizontal and vertical.

It was necessary to try to solve the problem of segmentation, of pairings and of proportions.
Eventually | obtained seven signs to manage and to combine (like the seven notes!, | thought).



With the use of three primary signs the child could manage the construction of the alphabetical signs
and the learning of such shapes occurred in very short times. The graphical difficulties were thus
overcome and the interest and the commitment could be rapidly shifted to the differenciation of the
sound, to experience the movement, and al the matter could become harmonic and significant. The
traditional mnemonic, beating learning of the alphabetical |etters was no more looking adequate to me
not only for the pre-school-aged children, but also for the 6 years-old children. Instead, the teaching
procedure proposed could lead the child from shapes significant to him/her to the conventional shapes
of the verbal expression.

Through manipulation, the skill obtained in the sense-motorid experience could be transferred to the
graphical sign. The learning of reading and writing could be seen as a part of a wider expressive
experience involving the whole human being.

At the end | thought about writing down a proposal, a track not only for a teacher, but also for a
parent or for an adult interested in facing the adventure of teaching how to read and write.

My initia references have been the programs of the graduation course in Psychology of the Faculty of Arts, University of
Padua, and of the Brera Art Academy in Milan, and also free and enlarged contacts. Among the latter, | wish to
acknowledge:

- all the adults, parents and pre-school-aged children with whom | worked privately

- the county nursery school at Gardone Val Trompia (Brescia)

- the teacher M. Ghidini, State Primary School, Lumezzane Pieve (Brescia)

- the teacher M.G. Pasotti, State Primary School, Lumezzane Fontana (Brescia)

- the school teacher B. Cadeo, Brescia

- the educationist G. Cotelli, Co-operative Association "L'Aquilone” , Gardone V.T. (Brescia)

- Dr. S. Lagati, Pedagogic Consulting Services, Trento

- Prof. V. Mantero, School Inspector, Pedagogic Co-ordinator of the Assaciation for the teaching to the blinds, Brescia

- Prof. A. Cibaldi, School Inspector, Director of the International Art Gallery for the Pre-Adult Age - Rezzato - (Brescia)

- the teacher D. Venturi together with the Italian centre for the Pre-Colombian Archaeological Studies and Researches,
Brescia

- Dr. A. Buechel Duffour, Freiburg - Switzerland

- Prof. D. Keyho, B.P.H.E., Dept. P.E. formerly Curriculum Consultant, Ontario Ministry of Education - Canada.

- Precious to me was also the help given by my children Marilena and Franco Moroni.






Reading and writing ... It is well known that it is a complex operation, but these two words recall
essentially signs and sounds to the mind.

By considering the sign, | observed the evolution of it in three children, Fiorenza, Sara and Stefano, 2
years and 9 months, 2 years and 10 months and 2 years and 4 months old, respectively.

At the beginning they were at the scribble stage. They were observed during weekly meetings over
four months in a nursery school. The transition from a drawing to another in the same child was
favoured by specific and programmed activities, by games mimicking movement in the school hall,
manipulation of materials, dides and use of musical instruments.

Fiorenza, Sara and Stefano worked in a group with other children: Emanuele, Roberto, Enrica,
Tiziana, and eventually also Paolo.

For the analysis of a selection of drawings by Fiorenza, Sara and Stefano it is surely useful to refer to
the concepts reported below and expressed by scholars and researchers.

"... If the child traces a circle to represent a head, this circle ... is ... an actual invention, an
important conquest which the child achieves only after an industrious series of attempts ..."

"... We must give credit to Gustav Brisch to have been the first (Munchen, 1926) to demonstrate
systematically that the graphical and pictorial practice evolves according to its own, defined laws,
starting from the simpest patterns by means of a process of gradual differenciation ...". " ... Being an
art teacher, he was not able to make use of the psychology of perception, but his discoveries support
and are supported by the new trends in that field ..." (Arnheim, 1981).

"... From the scribbles one shifts to basic diagrams which turn to combinations and aggregates in the
search of balance and order ..." (Kellogg, 1979)

"... The shape can never be considered as a conclusion, result, aim, rather genesis, becoming,
essence, ..."

"... Shaping is movement, action, shapingislife..." (Klee, 1979).

"... The first tracts, initially continuous, then discontinuous, circles, curves, oblique to vertical to
horizontal lines, are determined directly by the ripening of the motional processes and by the
symmetry axis represented by the bodily axis, which determines their direction ...” (Bouton, 1980).

"... The acquisition of a knowledge and, above all, of a group of knowledges (any knowledge,
including the perception of an isolated element, is an integral part of a system, even if elementary),
does not take part in an exclusively additive way, rather it implies continuous reorganizing starting
from elements or relations which are initially privileged: from continuous decentralizations, thus
starting from preliminary centralizations ..." "... By filiation from the perceptive indices, it is not
possible to obtain either systems of signs (which assume the social life with its aspects of ruled
conventions, etc.), or systems of symbols. The latter, truly, can be conceived as connected to
sensorial and motorial manifestations mediated by initiation, but initiation is not obtained by
perception. On the other hand, anything we know of mental imagining nowadays indicates that it
does not represent a siple extension of perception. Rather it assumes an active and schematizing
reproduction, exactly like imitation, from which it is undoubtely derived from inner projection...”
(Piaget, 1975).

"... Any real experience gets its comparisons from the bodily support in the situation (according to
the different meanings of this word), i.e. in relation to time and space perceived in the body." "...
Seen from living beings thoroughly different from us, man would appear obsessioned by time and
space, which dominate his worries in all the forms of thinking from the beginning of civilization ..."
(Leroi-Gourhan, 1977).



"... The art of representation always starts from an indication of meanings rather than portray of the
nature and can never depart much from this reference point without abandoning also any indication
of space and time...". "... | claim the perception of isomorphism is what creates the meanings of
things in the human mind ..." (Hofstadter, 1984).

"... What else is the so-called conceptual image, the rough pictorial marking by a child or by a wild
man if not the statement of his supremacy ...?2.." (Gombrich, 1985).

"... But still a definition is needed of this extremely transient word "meaning”. It may be convenient
to define "meaning” as general as possible. Meaning can be considered as an approximate
synonymous of structure, redundancy, information and restriction... The essence and the "raison
d'etre" of the communication is the creation of redundancy, of meaning, of structure, foreseeability,
information and the reduction of the casual component by means of restrictions..." (Bateson, 1984).



2.1 Evolution of the sign in Fiorenza'

Some documents

Initially Fiorenzatraces regular linesin circle and never gives a denomination of the drawings.

In the meantime we play with clay, make small balls and try them: by a light push they must roll. The
little ball which immediately stops is discarded by the children who cry out "It doesn't work!", so the
aothor must shape it better.

" 2 years and 9 months old at the beginning of the experience

9



Fiorenza repeats the same pattern, but this time she defines the drawing: "Hereis the ball!".

Related activities

The child can make use of short, 40 cm-wide strings of gummy material (which can be easily broken
but aso re-attached by the simple finger pressure), of 25 cm-long plastified iron thread, woolen
thread/, scissors with rounded tips, paper stripes.

This material can be used as a manipulatory set by which one can draw on a plan, subdivide and
compose. This material can be bent, can build up a vertical construction if put on small clay boxes, can
make crowns, necklaces, rings, bracelets, to be worn for fun. Some children put the plastified wire
around their head, keeping it below their chin. Then they stand up in group and walk around in the
room pretending to be old women.

With the help of the teacher, Fiorenza proposes to write to Santa Lucia, in order to get a lot of iron
wire and gum wire for playing as a present. The ideais welcome by anyone enthusiastically.

10



"Hereisthe ball walking".

From the scrimble with circles and ellipses two steep, almost vertica lines are drawn, while short
horizontal segments depart laterally.

11
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"Hereisthe child".

Fiorenzais able to control the mark and closes the circle. She traces two vertical lines (legs) and two
horizontal ones (arms).

"l have drawn the child".

The drawn child has a support: the profile of the ground (baseline); in the closed line two short
horizontal dashes (eyes) appear.

12



"Here are the children and the sky".

The children are represented by the loops and the horizontal lines. While the basdline is neglected, the
skyline is introduced instead.

"Here are the houses and the sky".

The houses are represented by two wide-bottomed loops. Additional loops are for the windows. Again
the baseline is neglected and the skyline is represented instead.

13
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"The children play with the ball on the lawn and there is much grass".

A loop is used aso for the bal. In the two shapes three horizontal lines appear: the eyes and the
mouth, the arms and the body/legs. Vertical lines also for the grass. The baseline is present.

Connected activities

The children can use wide or thin brushes and water-holders. They dip the brush, paint their own face
without being afraid of getting dirty or reproached. They paint eyes on their closed eyelids, the nose,
the nails, etc... They paint on their school-mate. They experience sensations of cold and wetness on the
painted zones. The children express their excitement and happy wonder by small screams and
exclamations.

14



"Here isthe children's ring-around-a-rosy".

The shapes are kept close to one another. In the loops three horizontal lines appear: eyes, mouth and
nose.
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"I am disguised as a ghost; on my head | have my name written -Fiorenza- and my hairs. Thereisan
ant and a very small ant in the cuddle. | climb the mountain as tall asthe sky".

15



2.2 Evolution of the sign in Sara’

Some documents
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Saramakes irregular scrimbles and uses the whol e sheet. She does not gi\}e definiti OI:IS )

Connected activities

With water only and a paint brush the children paint over wide sheets of opaque and dark paper. Some
of the children overlap the mark and speak about wonderful colors which they afterwards change
continuously according to the variations that, by speaking and by fantasy, they make on the painted
object (man or animal). At the end the sheets are | eft to dry up and everything disappears.

" 2 years and 10 months old at the beginning of the experience

16



Sara departs from the scrimbles with some loops which she calls houses, and overlapping dliptical
marks (rough color filling), which she calls balls.

Three different drawings: the thick and overlapped marking for the balls, the neat loop for the houses,
the loop with variable length in all directions for the big sun, the sun and the ant.

Connected activities

Clay instead of plastiline is preferably used to mould because it is not greasy. The teacher moulds
something related to what a child is doing, then he/she goes to another child and tries to create some
connections. At the end the teacher gathers hisgher manufacts back in a ball of clay. The children
quickly imitate the teacher and amuse themselves while observing their shapes disappearing in the
growing clay ball. Some manufacts are however kept and put on the shelf.

17



"I made the sun with the legs'.

On the close line many marks are shifted to the top, while at the bottom two vertica marks appear
Separated.

"I drew the sun with the legs".

The procedure of the previous drawing is repeated. Inside two closed shapes a big eye and the mouth
with teeth appear.

18



"I made the child".
The radiating shape is transferred to the representation of the hands. At the bottom a rapid dashing
represents the feet.

Connected activities

For moulding the children can also use colored waxes. In the centre of the table the teacher puts some
cardboard rectangles or circles on which every child, at will, carries what he/she moulds by
him/herself. The teacher observes and takes part to the activity by creating particulars useful for giving
a connection between the shapes moulded by the children. The shapes which stand up are praised,
whereas the teacher "blames' the wax "children” which do not stand up and remain flat, as if painted
on the table. The authors of the "flat children” must look for new strategies in moulding and the
teacher helps them.

"I have drawn the child, the painted child, the sun, the house".

The radiating shape is used for the sun, the hands and the feet; in the latter, however, the centre is
filled with colour. In the head the child has differenciated the shapes of the eyes, of the nose and of the
mouth. A closed shape with horizontal and vertical marks represent the house and other painted,
closed shapes the windows.

19



"| drew the child".
In the drawing the arms are omitted. However Sara introduced nose and mouth (by vertical and
horizontal marks) and a hint of the body.

Connected activities

The children work in groups of 3-4 omponents. They draw with some white chalk over long sheets of
dark paper laid on the floor. The children fill al the free space. They invent names for the colours,
change them, overlap them: a child is black as a cellar” and soon after "as green as a devil". The
teacher is careful because children changing position often try to crosscut the big sheet on their knees,
thereby destroying all the work done by the mates.

20



"Mom goes home to clean up all the dishes. Thereisthe cat and also the snake".

21



2.3 Evolution of the sign in Stefano’

Some documents

Stefano chooses the charcoa pencil, draws, ‘spreads the colour with his fingers, but does not give any
definition.

Connected activities

The children can use felt pens, wax pencils, coloured pencils, ink pens, charcoa pencils, etc.. At first
many choose charcoa and coloured pencils with pleasure, but then they refuse them because they see
their hands dirty and, worried, they ask to go and wash themselves. This happens also by using glue.
On the contrary, Stefano quietly goes on with the charcoal pencil.

¥l s

" Horizonta and verticl movements. no definition given.

" 2 years and 4 months at the beginning of the experience

22



"It'sthefire, all fire".

Connected activities

The teacher shows some slides made of transparent, neutral or coloured film, thin, permanent felt pens
and frames. These are series of 6 or more dides in which, as in a mini-cartoon, one can see a dot
moving along atrajectory and leaving a track, or else aline grows slowly, bends, stretches and closes
itself in a loop. Two lines start from opposite points and crosscut, two tragjectories intersect, a dot
moves along a direction and then comes back, etc...

The children observe, make comments, recall images, accompany the vision with sounds typical of
movements "aaaa-aa ... shang!", with hand gestures and bending of the body.

23
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"The fish"
The movement is regular in circles: noteworthy is afirst attempt of the control of the marking in two
small "closed" shapes which the child calls "fishes'.

"It's a poisonous apple”.

The child perfectly controls the mark and stopsitin a
circle with a colour filling.

24



"The small birds".

The scheme used for the poisonous apple is transferred to the birds. The "small birds" are eight. The
quick marking over them represents the flight and the air as well.

Connected activities
In the moulding activities with clay, the teacher builds and continuously connects shapes according to

children’'s themes. Objects made of different matters, such as "Lego" bricks, plastic toy animals, wire
arches, are included in clay and over them the children position coloured "pongo” birds.

"The big and the small birds..

25



"It's a spider”.
The attention of the child is shifted on to the directions.
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"The monster in the house".

Closed, horizontal, vertical and oblique. The “spider” is near a
“small” house without door. The “monster” stays in a “house’
with a door. On the right side, on the contrary, vertical lines
represent the monster's “rockets’.

26

Connected activities

Patchworks are made by thin stripes
of black glossy paper cut by tipless
scissors or by tearing the paper.
The teacher offers the child aso
long gummy licorice stripes to be
cut or used for compositions. These
licorice stripes should not be eaten
but "strangely” they become shorter
and shorter and eventualy

disappear!!!

Hands, fingers, fists, arms, legs and
the whole body are used while
playing by mimicking movements.
By breathing wind is blown on
small pieces of white paper which
can represent any thing or any
animal pushed all around by the
storm until they are disappeared on
the ground. By the fists of two or
three children a long train is made,
by the fingers a dancer, by the
hands a flame in the fireplace, by
the head and the arms dightly open
a mountain is made on which one
climbs and walks down.



"The monster, the snake and the child".
In the figure the nose appears. The arms are neglected, but the body becomes differenciated. The
“monster” is only head; the “snake” is head and body and then there is the “child” with the radiating
shape for the feet.

"The monster fish".
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The shape of the mouth changes.

"Three children”.

In the mouth teeth appear and the body becomes differenciated.
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"I have drawn the witch with one leg, the poisonous apple, the witch's sticks, the witch's bad words
and the song " Sar little star, the night iscoming up ...".

The bad words are drawn by a continuous and whirling mark, the nursery rhyme is represented by two
detached dashes: the first one corresponds to "star little star" and the second one to "the night is
coming up". The radiating shape is transferred from the feet to the hands.

Connected activities
The teacher uses all the objects producing music which are kept in the school: tapes, small bells,

dishes, a cymbal, maracas, etc.. A piano can be played by one of the teachers. Also dides and cards
representing space-space and space-time relationships can be used.
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After about 4 months, when our meetings are about to be over, the child Paolo is included in the
group. Paolo is of the same age as the other and islively, open, clever but has never attended a nursery
school. The freedom and the ability acquired by the children we have taught to stand out in front of the
uncertainty and of the hindrance Paolo shows while drawing. Fiorenza, Sara and Stefano work at the
same table with Paolo and two other children, Emanuele and Roberto. As we have seen, they draw and
make comments with ease.

Paolo stares at them and listens immobile, charmed, then he overcomes the embarassment, grabs a
sheet of paper and ... paints dots as well.
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Dotting and no denomination.
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In the meantime Emanuele is drawing and commenting: "The sea, Daddy who is swimming and the
child going to the beach, the long road, the big sun, many houses and the road: a very long road to
the beach and the baby rabbit with the ears".

Paolo observes and, stimulated by Emanuel€'s talk, draws closed shapes whom, however, he does not
name.

)

g 0L

Closed shapes and no name; vertical lines, two shapes and no comment.
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Roberto is drawing and saying:" Here is a complicated house with bricks, a car with a man, two
houses and then many houses with nobody because everybody is dead; a road, the water, a bridge, a
fish locked in a box with a chain, many bridges and many rocks, two small men, oneis Dad".

Roberto shows his drawing to Paolo and says "L ook, his ears, all came down!".
Also Paolo starts drawing horizontal and closed lines very densely, he does not give any verbal
comments.
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In conclusion, it is possible to observe and isolate the dashing marks used with skill by the children
looked after: the closed shapes for the head, the ball, the house, the window, the fish, the sun, the
hands, the mouth, the birds, and marks in different directions for arms, legs, nose, grass, teeth, rays,
hairs, etc..

From this moment onwards, a will the teacher can help the children in focdizing the shapes, the
positions, the relationships in the space of the sheet and make them learn without difficulties the
conventional forms of the verbal expression by means of the basic signs by operating in the way which
will beillustrated afterwards.
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3. BASIC SIGNS: manipulation and writing
CONVENTIONAL SIGNS
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In the learning of reading and writing, the pupils can be 4 or 5 years in age, be starting the primary
school or be teenagers with problems.

Independently from the pupils age, it is necessary to verify first that they can reach skill in the
management of the graphical expression, at least as with Sara, Fiorenza and Stefano. Then, quietly, it
will be possible to introduce them to reading and writing.

The approach with adults belonging to a group of alphabetization will be different. Often they are not
or little familiar with the graphical tools and, at the same time, they are in a hurry to learn how to read
and write. In these cases, therefore, it is preferable to start immediately with manipulation of and
writing with the basic signs.

3.1 The sign and the humans °

It can be useful to wander about th world of the signs in order to make the child to understand the
origin of what is called aphabet. By observing ancient panels, we can understand that when a group of
human beings departs from the used signs without having the time of telling and transmitting to
somene their relationships with those signs, an aphabet can die and be lost in the ocean of the shapes.
And, nevertheless, in our mind the traced signs till recall human beings who were communicating to
one another, but we cannot find the key anymore to that talking, which appears to be mysterious and
incomprehensible to us and makes us excluded and deaf.
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The Hittite syllabarium according to Gelb (...).

" D.Diringer, L’ alfabeto nella storia della civilta, Giunti Barbera, 1969.

34



9 LER CEFL T ]
Eﬁ Afasi E_’.' Sgout f’l?tnﬂ'ﬁ{:l it ',f.t '
- 0 A0 PrrRA BB TN .
i B Al e Ay ie QA |18 VAT 2ALE i} r : m;lr.
L Ii1 1) LAL Pt Ll
a0 o,

ACEPE £t (46 Wi %t;ﬂr’ -M:EIM'INII
LA0 4T 1§, € r
« QEF Wl 2T AT 1 E1aL L) AeT R K
r FLE i wrr Ty B9 oy ¥ e s
i i M FKEF 1
. AT - Pseudo-hieroglyphic  inscription  from
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from Byblos.
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Some signs from the Nsibidi writing.

After having traced freely severa signs, the teacher can ask the child "What do you see?', "The flying
saucer”. "Or else?". "The doughnuts'. "Or else?'. "The dishes'. Etc..
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May some of these signs be employed to invent an alphabet?
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The teacher conveys short accounts on the relations between man and signs to the child:
The dashes and the spyrals on the pre-historic rocks or on the Australian churingas;

The peoples who were writing by means of drawings;

The peoples who were writing on pages made of bricks (what heavy exercise books!);
The Chinese who write by a paint brush;

The computer which analyzes the signs with its hardware.

& ¥ &t

The signs and the press

Here are some pages of a newspaper. Some titles will be read aloud by the teacher a bit emphatically
and then:

"Dad, Mum, brothers and sisters, they all read the newspaper. Why can't the kids do it as well? These
arewords written in Italian, not in Chinese!!! Halas, hurry up kids, let'sread!!!".
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Comunicato alle aziende

H.l[r.m:ndu che wna correa in lor-
mazione sull'atcivia delle indusirie ¢

These strange exhortations to the class can create a bit of embarassment and excitation. Someone
would loose hig’her temper with the teacher and would cry out "But, aas, when are you going to teach
us how to read and write?".

IMMEDIATELY!!!!
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3.2 The basic signs

Before working with the pupils, it is better to go through the basic signs together and plan an
operating system.

The basic signs selected are no more than seven and are conformable to the characteristics previously
mentioned and considered useful for our aim:

they are already used in the child's graphical expression;
they are introduced by ideographical matchings to impress the child with significance;
they are amenable to consistent subdivisions, which can be explained by use;

they build up the symbols of the language by assembling two or three parts, thereby with a very low
degree of difficulty;

while building up the word they allow order and proportion in height and width because this is
prevailing in a common printed page, so it is possible to approach any text, from a book to a
newspaper;

they can be arranged as an indipendent material for the composition, writing and reading, and can

require the active participation of the child.

OJ
’7/
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3.3 Operating scheme

It is necesary to face the problems relative to the sign and then to the sign connected to the sound. The
points to examine are shown in the following scheme:

- visuaization and graphical representation

- ideographic matching
Sign - movement and graphical representation
- writing of the basic sign
(composition of the - composition of the conventiona sign
conventional sign by means | - difficulties and appropriate operations
of the basic signs) (interventions)

Writing of the conventional signs; shapes = exploration
smilar shapes = differenciation

Noises and sounds: listening, recording; production, imitation
Sound and movement - sound and drawing- sequences, rhythms
smilar sounds = differenciation

Sign and sound listening and production of the alphabetical sound
word = vowels + consonants = word

(Composition of the word by Trandlation from sound to sign
vowels and consonants; Listening, composition and graphical reproduction (writing)
translation)

Trangdlation from sign to sound:
visualization and synthetic verbal reproduction (reading)

Difficulties

Development of the graphical and verbal expression.
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3.4 Basic signs: recognition

The teacher and the children build up an animal with clay or else the teacher gets hold of a small
plastic animal which will be used for an ideographical matching.

Now the children are given a"closed" as an enclosure with the small animal positioned in the centre.

With the scissor an opening is made to open the enclosure. The operation must be done by the child,
even if thismay be dificult for higher tiny hands.

The animal can go out and can be pushed gently by a small stick.
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The enclosure is now useless, it can be cut into two piececs and set aside.

Also the sign used as a small stick to push the small anima out of the enclosure is now subdivided
with scissors: three pieces are therefore obtained which can be related to the height of the children ate

the nursery school (tall, medium, small), or else to the trees (big, medium, small), to the grass (just
sprouted, medium, tall), etc..
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Therefore we have obtained 7 signs which will be put neatly in a pigeon-hole container or else in seven
containers of any type.

c o = -
-

-~ ol 3l

Let's play to the recognition.

Some pieces are taken out of the boxes and the child will have to put them back properly. In a class
the teacher gives seven signs to any pupil. The signs, positioned on the table, will be explored with
closed eyes, or, kept in a pocket, they will be found and recognized by the touch and taken out at the
teacher's command:

" From the pocket let's take a "closed”, now an "open”, a "broken", ... Let's grab a big, a medium, a
small, ...
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3.5 Shapes and movements

What is obtained by the basic signsis also experienced by the movement.

The children and the teacher stand up and go to play.
"Let's think about curled shapes. Let's try to pull back in ourselves, let's become smaller and
smaller. With bended knees, let's bend to form something closed: the egg of a hen, of a
canary, of an ostrich".
Little by little the teacher speaks about the possibilities of a growth, of the employment of the
surrounding space.
"Let's try and break the shell. Let's put the hand, the head, the chest out. Let's stretch, let's
stand up, we are freel".
These actions may be higlighted by means of sounds and words which come out spontaneoudly, like
clapping the hands or beating a drum.
"Again crouched: we are a seed underground, then laboriously a small plant sprouts little by
little, grows up and becomes a tree”.

® @& %
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"The seed sprouting in a soil full of pebbles must force its way upwards or get around the heavy
stones. Any inch upwards is a battle: force, tension, twisting, struggle against the pression.

A hero who is trapped in a terrifying mud swamp must conquer wearingly his freedom from the quick
sand.

An elf who is trapped under a fallen trunk must fight to get free.

The mist israising above the lake.

A ghost raises from below a rock.

The dancer lightly stands on tiptoe".

" Keyho D. W., Aesthetics and movement - Journal of the Canadian Association for Healt Physical Education and
Recreation, Ottawa Ont. 1973-1975
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Agqain let's play.

Crouched, the head is kept over the knees, the arms around the legs. The teacher knocks at the child's
back and asks:"Who are you?".

Everyone, in turn, must give a different reply and then will be able to stand up.

"I'm alittle rabbit". "Welcome, little rabbit!"
"I'm amonkey." "Welcome, monkey!"
"I'm alittle rabbit." "Sorry, the little rabbit already came!”, etc..

Once freeit is again possible to use the different parts of the body. Therefore let's play with arms, legs,
hands and feet.

Hands are moved in a quick way to make people understand they are happy hands, or agitated,
nervous, frightened hands; or else quietly, sweetly; little by little they become harsh, bad, tight, closed
in afist or around something. Everything goes by and the hands become againg open and happy.

Let's play with the fingers, thereby making up bridges, tunnels, loops, crossings, obstacles.

The whole body is elastic, soft, obedient and allows us to compose many shapes.
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Anytime the children have the basic signs at disposition (if they are not invited to activities
programmed by the teacher), they will spontaneously make drawings on the table, they associate and
cooperate to have more pieces available. The children are let play quietly, then the teacher passes by,
observes their compositions and invites each of them to go and see what the other schoolmates have
done. With the same pieces, the others have built up scenes different from one another. At the end,
everything is destroyed and the basic signs are put back in their containers.

Composition and patchwork by means of basic signs




Composition and patchwork by means of basic signs

Patchwork completed by means of drawing
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3.6 Conventional signs

The moment has come to introduce the child to a new use of the basic signs and, in particular, to some
matchings useful to build up letters of the aphabet and then words.

abcdei

ghilmn
OPCIS

_ﬁ

X \/ l K\X/
J

t- J:threesigns
h-i-m-n-p-q-r-s-u-y-k=twosigns
w = repetition of the same sign

a-f-g-
b-d-e-
V-Z-X-

By observing the degree of difficulty that the combinations of the signs into alphabetical letters
represent for the child, one notes that this difficulty is low, because the different parts to be matched
are never more than three.

Therefore we choose the definition "easy combination” for the making of letters and "difficult
combination” for the making of words.
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3.7 Basic signs and combinations

Easy combination

To introduce the child to the alphabetic combinations, these must be built up in front of him/her on
paper sheets or other surfaces. On the sheet the teacher will have to trace a central baseline for the
horizontal composition and a small, coloured square on the top as areference for the vertical direction.

@
How is the procedure?

Attached is a number of basic signs made in resistant material. These basic signs can be used freely or
else by application of bi-adhesive tape on the back in order to form fixed pairings which can aso be
explored by the touch.

The modd given to the child for each aphabetic letter must have well visible joints between signs,
with the parts dightly apart so that the different basic signs employed can be recognized.

For the moment it is not necessary to speak about either letters or words, but only about shapes to be
composed.

From time to time an easy combination is shown to the child, who is asked to recognize the parts and
to try and produce the same combination by means of the signs at disposition in the container.

S0 to play, the letters obtained are "destroyed" and then the child will have to build them up again by
heart.
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The game can be experienced also with the "difficult combinations’.

Jpame} 12 2 l7s

pane = bread
vino = wine

: , ; nave = ship
I\/HWO? i # L ETY O sole = sun

inave_?l S A &
\So)é] =0 /G”

It isimportant to stress that the graphical configuration is investigated and |earned without association
of sounds. Therefore the teacher must not pronounce the name of the letters or of the words, but must
only deal with more or less easy pairings or combinations.
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The verbal comments of the children clearly show that the skill in the reproduction is alowed by the
reference to the basic signs.

Example.
Teacher. "Can you make this construction?"

Pupil.

"Oh, this is not very difficult. A "medium”’, two "curves', an "open", a "curve’, a "small", a
"medium”, a "curve", a "closed"."
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3.8 Construction and drawing

At this point, attention!

A big black felt pen and a certain number of reference cards are given to each pupil. The reference
cards are simply sheets of paper on which a central baseline with a reference sign in the upper right

corner are traced.

The child isinvited to draw the combinations which he was previously able to compose.
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Why must the felt pen be big?

Because it should be similar to the thickness of the material in use and also should not create problems
of surface and contouring for the child. As a matter of fact, if the felt pen does not leave a trace similar
in thickness to the basic sign offered, the latter will be perceived as a shape to build up.

¢

contorno

fa

superficie

contorno = contour
superficie = surface

In a second time more common writing means (pen, pencil, thin felt pens, etc.) will be employed and
the child will be asked to draw more quickly and with a smaller and smaller case.
Any time, the material used for these exercises is thrown away.

It is not worrying if the child refuses the graphical transposition. As a matter of fact, at certain
moments the child prefers the composition over a plan because it is like playing with plastic bricks to

build up atoy house.

- &

Fa™

-
'CDF.-:)

2
F

| casa = house |

On purpose, the teacher must not offer the complete letter for quicker compositions because the aim is
to transfer the skill acquired with the tactile and visual experience into the drawing hand.

Moreover, letters and words would shift immediately the learning on the verbal level, thereby skipping
the moment relative to the perception of shapes, spaces, sounds and related problems.
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3.9 Sign and space relationships

It is very important to observe the child while working and playing with the material because it is
possible to understand whether he/she has any difficulties in the space relationships.

For example, he/she may not be able to position the signs neatly over or below the baseline, he/she
may mistake the orientation of the curved sign to the right or to the left of areference, or else he/she
may pair objects which should stay apart, etc..

D (l
| I

In this case one must stop and help the child by means of exercises, cards, or then, in a second time, to
consult some specialists.

By making only basic signs available, thereby operating a restriction, al the pupils will aternate
construction and drawing, and the latter will eventually be preferred as a quicker and less laborious
method.

If in the group there is a left-handed child, for fun all the children are invited to reproduce the easy
combinations with both hands. The problem is solved with the achievement of a higher skill.
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Thereafter some examples of cards are shown which are relative to the space relationships recalled by
the pairings of the basic signs for the writing.

But it is necessary to remember that the experience first and then the cards should be proposed to the
pupils.

sopra

sopra = above

sotto = below

On the card a shape (in this case atable) is glued and to the top there are two words in capital |etters
which are read by the teacher. By circling one of the words, the teacher indicates his’her request and
the child answers by drawing.
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in alto = at the
top
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in basso . i basso = ot the

bottom

On the sheet a patchwork is prepared with aleafless tree, a basket on the ground and some words that
the teacher reads aloud. The child finishes the sketch by drawing.



in alto = at the

'n all t 0 top
— in basso = at
l n h' asso the bottom

On the card the baseline is traced with the words and some arrows. The child replies by drawing.
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4 s ~ clelo ,*!?E
in alto &

in alto = at the top
cielo = sky

in basso = at the
bottom
terra= ground

fn’

in basso

On the card only the words "high up”, "sky", downwards' and "ground" are shown. The child
completes by drawing.
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3.10 Activities and themes

Soon the children are able to draw easy and difficult combinations rather quickly. At this point the
teacher can start to speak about the sounds and to show the poster with the alphabet (as explained in
Chapter 5).

One can immediately deal with a specific theme/argument, illustrate it, compound a small sentence,
transcribeit, and copy one's own name and surname.

It is important for the talk to have a guiding thread which leads the choice of the words and of short
phrases.

The topic should be carefully prepared by the teacher and lead in a clear and multifold way,
continuousy modified by the intervention of the child in a continuous exchange and with reciprocal
enrichment between pupils and teacher. The teacher will have to cope with the primary stiffness of the
child and continuously beware of acquired stiffness as well.

Particular care should be given to the intervals in which to subdivide the lesson (*“teaching unit”): these
will have to be fit for the age of the children and of the average level of the class, but should tend to a
higher level. As a matter of fact, activity and efficiency should not be mortified, but the rapidity and
the skill acquired will be used to help each other in an atmosphere of cooperation in which aso the
hardest moments will be overcome by the group.

It is useful to print out the titles of the chosen aguments so that it will come out clearly which itinerary
is going to be followed and how the sequence of the topics will be developed. Within atheme it is not
advisable to choose in a rigid way whether to start from a sentence or from a word, but to use the
most adequate strategy from time to time.

In the first argument offered as an example, one starts with the management of the basic signs for the
small word "io" (I, myself), which will then be enriched in "sono io" (it's me), "sono io con la mamma
(it'sme with Mom), "sono io con il papd’ (it's me with Dad).

For the topic "house-school”, the activity is introduced by means of a patchwork, exercises about
space relationships and, at the same time, by sentences and words.

In other cases one can use mini-puzzles or some words, not for completion of any shape, but
considered by themselves for the characteristics of the combination consonant-vowel.

However, when a story istold, letters, words or sentences are not certainly able to attract the attention
immediately, but only the interplay of the events mentioned. Therefore it is good to start with the
"reading of the images’.

For alymerick the musicality of the verses isimportant, so it is more useful to start with the "reading
of lines" and with "group reading" by choosing sentences or words at will.
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Eventualy it isimportant to add the following specification.

In every topic, no word is written by the teacher on the blackboard and then copied by the children,
without being first built up, decomposed and re-built up by means of the basic signs.

After the fourth or fifth meeting, after the topic of the sounds has been faced and the wall alphabet has
been shown, the teacher will choose some words to be composed and will work with the children on
other words by using the suggestions of the children about the sounds-signs.

Example.

What is the day today?

Saturday.

Well. We must write this word. 1 will write it on my exercise-book-blackboard and you on
your pages. Please, help me.

How does it start? Saturday SSSSSSS.....

Slike sun.

Right, but how do | writeit?

Teacher, look to the pigeon-holes if you don't remember. A medium and two curves. It's very
easy!!!

Let's hear again. Saaaa ... Which vowel is sounding?

A aaa a as"ape" (bee), andsoon.

The aim of the material is not the one of starting a period of easy and quick copying, but to offer the
child the possihility of managing each phase in the learning of the linguistic means.

The same consideration is valid for the drawings on the blackboard. It is better to go out and observe a
real tree and then to try and reproduce it on the blackboard with all the children rather than leave them
passively adoring the beautiful and perfect drawing by the teacher. For what cannot be directly
observed, the teacher will make sketches on the blackboard (i.e., images in order to fix a topic), but
then he/she will erase them and is careful not to impose the classroom hig/her fluid or geometric, neat
style. The teacher should rather intervene individually by means of observations and suggestions aimed
to differenciate the graphical schemes.

As amatter of fact it is easy for the teacher to substitute him-/herself to the child by rude or soft ways
for reasons which appear to be valid. But the teacher must |eave the child use his’her own forces.

It is possible to help each other not by offering one's own work to the mate who requires it, but by
showing the way to do it and then by staying aside while he/she tries to work aone. Maybe the day
after he/she will be able to exchange the favour in a different, complex situation, like that of the use of
therulers or of the "logical blocks', or the construction of a stable, toy house with clay.

In the following pages two complete paths are represented as examples of the transfer of individual
and guided verbal and graphical expressions on the exercise-book.
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The start is by introducing oneself: the drawing, the word "io" (I) and the and surname.

Name and surname

By the basic signs the child composes his’her own name and surname (as very difficult combinations)
and then he copies it from a card which the teacher has prepared and attached in a corner of the table.
The name and surname on the card must be written with the basic signs slightly detached from one
another, not to make it too difficult to copy for some children.

Example.

Jj@rc{\fﬁ),Hi pi@l‘é}, (M tC}ﬁIO

e L le .
PB.HWGJB. l%GI'La.WZG"LU

However, soon the children write the alphabetical combinations with skill and the cards with the names
must be changed and replaced with others where the letters are close to one another and the words
well apart.

Example.

E}EI"C'; 'VS:.H* Rlﬁl‘ﬂﬁtﬂh;r_’}

Daprola Berlawmzelli

The name and the surname will be written every day.
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Copying of the name and surname.
Drawing, composition and writing of the word "io" (1).

s———

T))T" 6\ st. FhZ ¥ J-)i
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Writing exercise of the word "io" (I) and of one's own name. The teacher will indicate with adot the

lines on which the pupil will have to write.

Pame

-

|'_,'_ !""l"' ] | |

_H

| io Pamela = | myself Pamela
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Construction of the combination "papa’ (dad) with the basic signs.
| .
I \a
D .
\ 2

papa = Dad
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Patchwork and drawing

The teacher distributes a "closed” for dad's head and a pink round shape for the head of the child. All
together write the sentence with the words learnt. The teacher will give the child the word "con"

(with) as a present, which will be very useful.

Sonho 10

coh ;‘

Papa

sonoio=it'sme conil papa=with
Dad







Patchwork and drawing

Use of the basic sign for mom's head and of a pink round shape for the head of the child. Writing of
the sentence "io sono con lamamma’ (I am with Mom).

fl SaOuUdaTy

l[}' "

el |- ] et -
d i L] Tl :l‘;'?t. ;_\'l"-..r:_-' r b1 iy
U ah ZEe t !

BABARA & AgAndpaflarminaganap 4

SOho |0
COh "-:-\
h\amha

| sonoio =it'sme conlamamma = with Mom
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| dentification, composition and decomposition: games with phrases and words

The topic is subdivided in four parts with increasing complexity, i.e. in four paper bands written in
block letters. These bands are distributed to the child one by one and he/sheisinvited by the teacher to
mark them with a different colour at the beginning.

We play together to the identificationof the bands, then the child glues them on the exercise-book.
Now we start reading.
Example:

Let Paolo read the band marked with red ....

Let Anna rad the band with blue ...

Who iswilling to read all the bands?

All the similar words are circled with afelt pen.
)

I,

io =1 myself
sonoio =it'sme
sono io con lamamma = it's me with Mom
sono io col papa = it's me with Dad
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For the games with the words, the teacher will distribute again the bands and this time he/she will
subdivide the bands in words which the child will try to recognize and then will gluein order.

-%-%-,QI%-

We shdl end with a group reading.

For the chosen topic it is possible to use aso short stories.

After the teacher has done a general reading, a reading of the images and of the bands, the
dramatization and with it the analysis of the text by means of environments and characters and the
actions developed in temporal sequences, the teacher chooses sentences and words.

With these exercises of composition and decomposition, reading and writing are done.

B

e & [ Ry
Bo (& [mamma

son
[va]

io =1 sonoio= it'sme  sonoioconlamammaceil papa = it'smewith Mom
and Dad I"agnellino va con lamamma = the little amb goes with Mom sheep
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A nursery rhyme

We prepare thick bands (8 cm thick) on which the nursery rhyme is written:
the little ball flies to the sky
in the den stays the little mouse
in the sky flies the butterfly
in the den the cricket dances.

There will be some difficult compositions on some words "flies’, "sky", "little ball", "den", "little

mouse”, "butterfly”, "cricket", "dances'. The children make compositions and decompositions by
means of the basic signs.

The teacher aways pronounces the name after the manipulation.

Pame |

A

B ;

b Nzeh|

BE
VZosg Qo

A "big" green glued in the centre represents the ground line. Around this reference the child draws the
content of the nursery rhyme on his/her exercise-book.
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This topic is used by the teacher also to face the matter of the space relationships "over”-“below".
Therefore games in the gym and work on leading cards are done.

Inato=at
the top

in basso = at
the bottom

Drawing of the nursery rhyme on a card in relation to the diretions "higher”, "lower" starting from the
central basdline.

70



farfalla
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Patchwork and drawing

The teacher offers each child a basic sign (the "big") made in green heavy paper, which will be glued
halfway in the page and which represents the meadow. Then the four names previously learnt with the
basic signs are distributed: "little ball" and "little mouse”, "butterfly" and "cricket". The child will glue
them at the top and at the bottom.

farfalla = butterfly  palloncino = little ball

On
Clp
o

[rtae .
farfalla

| palloncino l

grilla

grillo =cricket  topino = little mouse
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Now we shift to the transcription of the sentence on the exercise-book.

As previously noted, the teacher should never say "Now, kids, | am going to write the words on the
blackboard and you will copy them"”, but should lead the activity in this way:

"We want to write - "Volain cidlo il palloncino” (the little ball flies to the sky)- Well!

Let's count the words all together, by beating the hands. Vola ... in ... cielo ... il ... paloncino (5
words)

Let's start from "vola' (verb to fly) (on the wall the aphabet is shown). Kids, please help me. Vvvvvv
like?

Like "vela' (sail).

| write on my exercise-book-blackboard and you on your pages. When the word is finished | shall
come and see how good you have been.

Come on: voooo, 000 like?

Orologio (watch).

Vol, Il like?

Luna (moon).

Volaaa, aaalike?

Ape (bee)."

The teacher goes and quickly checks each exercise-book.

It is very important to make the children indicate immediately the pause with four dots and, by
beginning a new paragraph, keep the rule of marking aso the vertical distance between paragraphs by
the four dots.

. Vola. e * o ln P ® s e o C_ le O‘ . ¢ & 4 I .
p 1
-'P g;] loneiho .
. Vo\ a ,vol X 2o ld
vola...in...cielo ... il ... paloncino = thelittle bal fliesto the sky
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nella... tana... sta... il ... topino = thelittle mouse staysin the den

topino = little mouse

vola...in ... cielo ... la... farfalla = the butterfly fliesin the sky
farfdla = butterfly

nella... tana... il ... grillo ... balla = the cricket dances in the den
il grillo balla = the cricket dances
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Reading

Each child receives the whole nursery rhyme for the reading exercise. As usual, each line of words is
marked by a color.

The procedure of reading from right to left and from top to bottom is not a spontaneous one and,
without areference, the child is often uncertain about which part to start from.

The similar words are circled and read together.

The children are invited to touch the pronounced word with a finger.

The sheet with the words of the rhyme is inserted between the first pages of the reading book or glued
on the exercise-book. The words will be read together for three-four days until a new topic will offer a

new occasion for reading.

Also word stripes on the board will be read.

EY

° [né\la) tana _statopino
la farfalla

gri“'o ba\\a

vola in cielo il palloncino = thelittle ball flies up in the sky
nella tana sta il topino = thelittle mouse staysin the den
vola in cielo la farfala =thebutterfly fliesin the sky

nella tana il grillo bala = the cricket dancesin the den
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Patchwork and drawings

The children prepare a baseline by drawing some grass, then they are given the "big" basic sign, which
will be a tree trunk, and two "curved" signs for the branches. The tree is completed with some leaves
and fruits. This is the reference. On one side a dog-house and o the other side a cat on the roof are
put.

The teacher does not speak about right and left (difficult concepts also for the editors of dictionaries),
but relies on the characteristics of the classroom (i.e., the dog there, close to the window, ...).

With basic signs on the table words are composed and decomposed which correspond to the voices of
the two animals: "miao" and "bau", and then they are written on the exercise-book in the proper space.
This argument is paired with the short story of the cat Fufi and the dog Bobi.

| sabato = Saturday |
SMe (A B Lo LA
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The child is given paper stripes with the words to be considered and the letters well detached. He/she
cut them with scissors. All together we play on the table and compose and decompose the words, then
we glue them and write them on the exercise-book.

-----

= 468 o Rl
b & %
b—ra bt T
R ; i 6
I cope-.. Fac:- By bay

il qﬁtLt-- Fa i miaso M las

cane = dog baubau = barking
il canefabau bau = the dog isbarking
gatto = cat
miao miao = mewing
il gatto famiao miao = the cat is mewing
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The argument is shifted to reality. Each child knows or owns a dog or a cat. The teacher passes and
writes the name of these animals which, in the meantime, are drawn on the exercise-book. The children
write down the name of their own animal.

B r o aBPes ** Pl l...?ﬂ‘.!“-“_--'.“‘

C hell:

The sentence written the day before is modified, and the verb "fa" (makes) is replaces by "abbaia’
(barks) and "miagola’ (mews). The two new words are made up with the basic signs. Then the stripes
with the words are cut into single letters, re-composed and decomposed and eventualy glued on the
exercise-book.
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itis mewing
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Reading

Each child gathers al the sentences considered in a single shest.

Each line is marked by a colour, the similar words are looked for and then the communal reading is
done.

The children will read also a home. "How many times must we read, teacher?'. "One hundred
thousands!".

e @» f
o(il) fa (miag)

o () G@na abbaia
oD miagola : (miad)

S —

il cane fabau bau = the dog is shouting bau bau
il gatto famiao miao = the cat is shouting miao miao
il cane abbaia bau bau = the dog is barking bau bau
il gatto miagola miao miao = the cat is mewing miao
miao

Exercise of reading - Example of reference card

The child is urged to complete the card with the letters repeated in the four types of characters. upper
and lower case, printed and italics.

o] ;
. F
5 £
: N

e ¢
£
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When for most of the children the vowels are less difficult, the consonants are considered: if possible,
four consonants for each small topic.

In the following examples, the teacher has chosen the breakfast, the lunch and the dinner as points of
interest. A piece of pink paper is a smal table cloth, which is distributed around and glued on the
exercise-book, decorated at will and enriched with crockery, food and guests.

In the meantime the teacher prepares the paper board.

Ab=e-" 4l

i Buongiorno =
m good morning

i £

oUiony . _

_ —y x 1~ . bambina =
/'7& q-r..:f"t;“ little girl
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With the basic signs the difficult combinations are made: vuoi (want), té (tea), con (with), biscotti
(biscuits), grazie (thanks).

(2Zle

®O A
N
N> &

Composition of the word "grazie" (thanks)

In order to write all together the sentence "Vuoi il té con i biscotti?' "SI, grazie" or "No, grazie) (do
you want any tea with biscuits? Yes please, or No thanks), the words are counted by clapping the
hands, then the children dictate the basic signs.

Without emphasis the upper case at the beginning of the sentence, the accent, the question mark and
the comma are introduced.

The letters t and b are outlined in red. Words in stripes to be cut, composed and decomposed are
distributed.

Eventually the exercise in reading is done.

Vuoi ...il te..con...i

b : tt- - .. biscotti? =

Would you like teaand
biscuits?

Si, grazie = yes, please

pr==—y—r
1 '[ - té = tea
\ bieé |
i | biscotti = biscuits
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B

| latazzina = thelittle cup

ivucul'] |"l FE‘JH@

e lebbe D

I col
Sl gramic
SRR By st 2t dp

Iia

tainie

Vuoi ... il ... pane... con ... il ... latte? = Would you like bread with milk?
Si ... grazie = yes, please
latte = milk pane = bread

The distances are marked with dots both in horizontal and in vertical. The considered letters | and p
are outlined with colour and eventually the writing exercise is done on them.
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Exercise of reading - example of reference card




& Buongiorno  bambin. ..

@ @ [e con | biscotlti ?

i
® . ,ygrazie 3}
' @ latte con 1l pane ?
8 o, (Grazie)

e

Buongiorno bambin... = Good morning little girl/boy Vuoi il te coni biscotti? Would you like tea

and biscuits? .., grazie = ..., please
Vuoi il latte con il pane? Would you like milk and bread? ..., grazie = ..., please

The topic is finished and the child receives the sentences grouped on a sheet. The operations of
outlining and circling with colours are done rapidly by now. This time, however, each pupil will have
to end the word "bambin..." (child) with an "a" or an "0", as well asto reply with a“yes’ or a“no” in
the following lines. Reading is made for some days, also on sentences already known. On the paper

boards new sentences are composed with the known words.

eil mio pane = itismy bread iobevoil te =1 drink tea
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Another example of reading

Drawing and writing of the words "io" (1) and "sono" (am) earlier composed with the basic signs on
the base of the table.

| Sonoio = it'sme |

l-hlal*ltltl-l-liIﬁI#

Patchwork, drawing and writing of the words "io sono acasa’ (I am at home).
Composition and decomposition.

casé

n |

r=6- 1

io sono acasa = | am at home
casa = home
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Patchwork (drawing and writing)
Composition of the word “scuola’ (schooal).

SCLlola

lo sono a scuola

| io sono ascuola = | am at school

Patchwork, drawing and writing
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io = | onoio = it'sme
iosono acasa = | am at home io sono ascuola = | am at school
iovadoacasa =1 gohome iovadoascuola = | go to school

Reading of stripes
Composition and decomposition.
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For the topic- a short story is employed and the reading of the images is done. The teacher has
prepared a drawing and gives it to the child. The reading order is indicated by the coloured sign at the
beginning of each line.

i Hnbarl : ®'
o yEVENES]

] scuola=

Scuola . school

. o Don Fu ne A
fine =

L the end

Now the teacher distributes the stripes with the short phrases. These are put in order on the table are
read comunally and then they are glued on the exercise-book and illustrated.

]
A
s

s s ciao = hi!
: Robot o le aettitJ @
obo 1.:2" - e S | Robot, sono |e settel =
Robot, it's seven o' clock!
pane latte marmellata d ;j
= i i Pane latte marmellata =
A il bread milk jam
Robot carica le batterie LI {H)
|_' = Robot caricale batterie =
g{ Robot chargesits
lucida le antenne e batteries

fﬁ%\ lucidale antenne = he

Robot va & scuola | e polishes its antennas

Robot va a scuola=
Robot goes to school

: latte = milk
latte pane pane = bread

|2 Tle pane
P
Lalie AL
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A four-piece mini-puzzle for the image "pane” (bread) is made as the word itsalf which is made of four
letters. The puzzle is cut, composed and glued on the exercise-book.

— ‘—'r‘k'
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The image "latte" (milk) is divided in five pieces, like the number of letters in "latte". It is cut,
composed and glued.
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Patchwork for the robot, playing with clippings and composition
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Reading of images is done. The teacher distributes a simple sequence of drawings. The outer dots are
the references for the reading.

o i O, 0 4

Fine

Fine=
the end

The reading of the stripes is done. The teacher distributes six stripes which are ordered on the table,
then read together and eventually glued on the exercise-book and simply illustrated.

ciao = Hi!
. o S = Robot, sono e nove!
\ @ = Robot it’s nine
Rﬂhﬂt sono nove . —'—'“F“'—_ o'clock!
lc

Lamaestra del Robot
'Ia maestra del Robot | = Robot's teacher
la cartella del Robot =
—~' Robot’ s school b
ja cartelia del Robot i b obot's schoolbag
X lamatita del Robot =

' Robot’s pencil
la matita del Robot l ¥
= - Robot va acasa=

dmam Pt Robot goes home
6y

il s s

94



Minipuzzle for the images and the words "matita’ (pencil) and "cartella’ (schoolbag).

I ia A m g e (] | K] kg mly
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ariella
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Now we consider the stripes with phrases exposed on the wall of the classroom and related to the
topics considered, enriched with patchworks, drawings and shapes in clay and plastiline.

These are observed with attention, the known words are read and with them new sentences are done
by adding, if necessary, other words previously known but not exposed.

If desired, one can also write and illustrate.

Example.
From the sentences;

that's me with Mom and Dad
the lamb goes with its Mom
the dog barks

| go home

Robot goes to school
Cheers, Robot

We shdll have:

Annagoes with Dad

the lamb goes with the dog
| am with the cat

mom Say's Ciao Ciano0

the lamb goes to schooal,
Robot goes with the cat,

| go with the Robot

[~ agnellina’ | escel con || cane-

I"agnellino esce con il cane = the little lamb goes out with
the dog
sono io con il gatto = it's me with the cat
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3.11 The ltalics typing character

Already from the early days the italic character is introduced every now and then by showing to the
children how it can be obtained from the capital |etters by means of small signs of connection.

In this way the pencil can dlide on the sheet without stopping and the writing becomes more rapid. The
child soon realizes that he must just add the "little hands' and the “little tails' to some letters, and for
other letters additional curves, loops and locks are needed.
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| io = | myself |

It is not possible to employ the simplicity of the basic signs, so the word in italics appears as a long,
complicated drawing to learn. In order to acquire skill in the italics it will be necessary to practice in
controlling the sinuous line.
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At the gym

The children are positioned at the corners of the room and, at the teacher's command, they will have to
advance by forming curves, like a soft dance, while trying to reach certain pointsin the room.

Towards the centre some objects are located: blocks, chairs, tools, etc., acting as obstacles to be
avoided.

The whole thing is repeated by leaving a chalk trace on the floor, then the graphical construction
obtained is observed. Eventually with a pencil, pen or felt pen, the curved path just done is transferred
on awhite sheet.

Instead of chalk an alternative is to use woollen thread balls in different colours fixed at the corners of
the room. At the end the thread balls are rewinded by the children who, during this operation, must
manage skilfully the movement of the right hand.

il gesso e legato ad un bastoncino = the chalk istied to a stick

On the floor the teacher traces three arrows with chalk (in horizontal, vertical and oblique) and invites
the children to walk along them with a snake-like trend.

A
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In the classroom the teacher refreshes the cards about directions to the top, to the bottom, to the right,
to the left, in oblique, and these are completed by following the arrows with intentionally curved trend,
by deviating and crosscutting freely the straight trace.

in aito o /?-

< |
S

3
iz

| in alto = at thetop in basso = at the bottom

—
)
__/.
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While the pencil runs on the sheet, some images are evoked:

smoke raising from a house, from an outdoor fireplace ...
the steam over a cup of tea, on the soup pot ...
the genius coming out of Aladdin'slamp ...
acrawling plant ...

the wavy hairs of achild ...

the dead leaves falling from a branch ...

the agitated wind ...

awinding road ...

the flush of ariver ...

the water around some boulders ...
thewavesinthesea...

asnake...

afast car on aracing-track ....

Little by little locks and curves become less dramatic aso in the writing.

Contemporaneously the child gets better hold of the correspondence, in the aphabetical signs,
between characters in capita letters and in italics. So, the printed pages become as reference and the
lines of conjunction become little mobile and personalized.

drago =dragon 5parti =5 parts
5 lettere = 5 letters 5suoni = 5 sounds

Mini-puzzle for the word "drago” (dragon) in italics.
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4.1 Noises, voices, sounds

To learn how to read and write is like playing with a strange graphical and sound construction in once.
The use of the basic signs offers a quiet approach to the graphical difficulties. Therefore, as there is
nothing to be learnt mechanically but gradually by means of personal construction, already from the
first daysit is possible to engage the child aso in the pairing of the signs with the alphabetical sounds.

For thisaim it isfirst useful go through the "sound landscape”. (*)
By listening to and producing noises and sounds, some of them can be isolated so that they become a
shape and the child happily realizes hisher discriminant capacity. These are always sound events which
are close to the everyday experience, but which often are overlooked.
The teacher will record sounds and noises to be listend, whose sources should be recognized, and
among which the pupil can catch similarities and differences.
The children concerned will give different answers according to their own experience, with an amount
of associations which will create richness, because everybody will eventualy will deal with one's own
images and those offered by the school mates.
It is important to explore the auditory ability of the child, thereby availing of the contribution of some
expertsin musical education and, if necessary, of specialists of auditory and language disturbs.
The teacher makes the child listen the sound of a little bell her left hand, in front of him/her, behind
him/her.

Three different bellsring.

Standing still we listen and listen.

If possible, the phone receiver is arosen and the signal is heard: free, occupied.....

At home, other noises. the dishwasher, the washing machineat the top, above higher head, at the
bottom, below the chair, at hisher right hand, at hig/, the fridge, the electric polisher in function. We
hear adoor which is closed softly, someone elseis, on the contrary, Slamming it.

A box isrolled on the floor.

Below the hands a ball is bouncing, dowly, more, quickly, again Slowly.

With the shoes on the floor we imitate the movements of a worm and accompany the move with the
voice: dow, winding, crawling ...

We turn in circle dowly, aways accompanying the move with the voice. Quicker, high up: it's the
roudabout.

We imitate the wind blowing around, up down; a hurricane is forming, athunder is heard ...

We make the rain with the help of fingers on the table: ow, quicker, soft, then a gutter, the rain on
the roof, a hailstorm.
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We try and sigh, cough, sneeze, laugh, shout, sing, speak with low voice, aoud, whisper, weep, kiss,
stutter.
With the voice we imitate an anima: acry, acal, ayelp, ahowl.
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Someone eats with noise: here is the noise of the cutlery, the tinkling of a glass, a biscuit being
crunched, the crispy bread, a fork falling. On the fire a steak is frying, the coffee boiling. A liquid is
poured from a bottle, the water tap is open, a glass crashes.

The fire is crackling in the fireplace, a chestnut bursts in the burning charcoal. Dad is gitting in his
armchair and skims through the newspaper. The TV transmits a cheerful, frightening or gloomy sound.
We hear some bells, a piano, a trumpet, a drum, a guitar. On the road a car, a motorbike, a bus are
passing. A cart is pulled by ahorse: awhedl is creaking. In the sky aroaring airplane isflying.
Someone is sawing atrunk. A hammer is hitting an anvil.

We listen to the heart beat and, if possible, we observe the track of an electro-cardiogram: the machine
has written a record and the doctor is reading it.
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4.2 Space and sound landscape

After this panorama of sounds, we start to create groupings of the sounds around spatial
configurations.

The teacher proposes to think about a landscape, roughly outlines its characteristics on the blackboard
or else uses some pictures, then al together look for the sounds and imitate them.

In the forest

We hear the blows of an axe of a woodcutter, then everything is still. The rustling leaves, the singing
birds. With small calling devices we try and recognize the voices of the robin, of the finch, of the
gparrow, of the starling, of the nightingale, ...

In afarm

The cock and the hens, the barking of a dog, the horses and the carts, the voices of the people, the
animals in the shed, the tractor, the threshing-machine ...

In the meadow

The whining of the sheep, the watch dog, the calls of the shepherds, the cow-bells, the singing birds,
the cicadas, the crickets, a crawling snake, the wind in the leaves ...

At the seaside

The waves on the shore, the plop of a row, the wind and the storm, the breakers, a motorboat, the
voices of the fishermen, of the bathers...

The village during the day, at night ...

A singing woman, the grand-father who is snoring, a motorbike, an ambulance, an airplane, the voices
of people going to work, a drunken man ...

On these sound landscapes we can now recall scents, smells, flavours, tactile inpressions.

Example.

In the farm
The scent of the hay, of the straw, of the grass, of the flowers, the smell of the hen-house, of
the cow-shed, of the horse-stable; the smell of the bird-seed, of the seeds, of the milk, of the
greens....
The flavour of the freshly sgqueezed milk, of the seasoning cheese, of the cottage cheese ...
The lettuce and the onion, garlic, sweet and sour fruits ...
We fedl the grass wet with dew under our hands, the stinging straw, the gravel and the soil in
the courtyard under our feet. It is nice to jump over the hay sheafs, to run on the grass, to feel
the wind on the face, the fresh morning air, the sultriness in a summer afternoon ...

At school we listen to the words of the teacher, the shouts of the children in the nearby classroom, the
voice of the schoolkeeper, a bell ringing, the chalk on the blackboard, the penknife with a pencil inside,
atorn sheet, the steps and the chairs moved on the floor.
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rumori-voci- suonl
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4.3 Sound and space relationships

Within a sound landscape the range of listening is more and more restricted. We look for sounds and
noises related to space situations of high-low, right-left, above-below, inside-outside, in front-behind.

However a reference point is necessary. Further on opposite time conditions will be coupled with
opposite space situations. For the exercises we can use the cascabel-ball and the cards.

dlh

a0
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Hereafter we show how to operate with children on very simple topics through fantasy, observation
and listening of the real world.

Sound and space: high and low, right and left

Reference point: atree

Characters: adog and a cat

The central tree is made by patchwork with the basic signs in cardboard. On the foliage there is a
"rhythm" of light green and dark green. The cat is on the roof; the dog is down in the kennel.

",
p—

=il Jnhi‘il:ﬂi]ma Lmj,.. bay, bay "

il qai (o mingola ~miao miso

il cane abbaia bau bau = the dog is barking bau bau
il gatto miagolamiao miao = the cat is mewing miao miao
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Card and patchwork

The pupil receives the card and the paper bands carrying the words. He/she makes an effort to
recognize them and tries to put them in the proper sector: to the right or to the left, high up or below.

miagola
gatto
casa
abbala
cane
canile
abbaia = it barks miagola =it mews
cane = dog gatto = cat
canile = dog-house casa =house
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Card and patchwork

miagola
cane
ab baia
casa
gatto .
canile ¥
abbaia = it barks miagola = it mews
gatto = cat cane = dog
canile = dog-house casa = house

The dog and the cat have been to a party in a faraway village and maybe exaggerated in drinking: on
the way back the dog goes to the right on the roof and starts mewing, whereas the cat goes
downwards in the kennel and barks.
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Drawing, clipping, composition and decomposition of the words "gatto” (cat) and "cane" (dog)
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Sounds, time and space

Inside and outside; day and night.
Reference point: the house.

Again patchwork and drawing
The child is given asmall clipped house in different colours for the day and for the night. The door and
windows have clipped wings which can be opened. The child completes the scene by drawing: the

fireplace, the sun, the meadow, etc.., and then inside and outside the house, the sources of the sounds:
the little bird, someone singing at the window, Mom with the polishing machine, the coffeepot, a

motorbike, ...
\ i!
J

e

giorno = daytime
di giorno sento cantare la la la = inthe daytime | hear someone singing
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In the night the smoke is missing from the fireplace, the cat is mewing on the roof, in the bedroom
someone is snoring, a car with lights on and an airplane with three lights are passing by.
At the end of the drawing, some child decides to close doors and windows.

dentro-fuor]

alto-basso

“dl nofte genl’c bl i

]'Uﬂ, I"D*') ron

dentro-fuori = inside-outside
notte = nighttime
di notte sento russareron ron ron = inthe
nighttime | hear someone snoring ron ron ron
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mamma=Mom io =1 myself
papa = Dad fratello = brother

Tiding up the sentences

In the final exercise of clipping, composition and decomposition, two contrasting sentences are given
on four paper bands. Two bands are complete because they will be useful for reference and
comparison. The other two are given in pieces and mixed to the children, thereby simulating the
confusion of the dog and of the cat after the party. With the help of the teacher the child observes,
makes distinctions and rebuilds the two sentences.

i It
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i) [y [site] TW.%
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di giorno sento cantare la la la = inthe daytime | hear someone singing
di notte sento russare ronronron = in the nighttime | hear someone snoring ron ron
ron
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4.4 Gesture, sound and sign

Production, listening and understanding

We must not forget that a pupil who is listening to us carefully and in silence, is not aways
understanding us. Listening is actually often overestimated and cannot be equalized to understanding.
In the class we can be understood by children who are listening with little effort, if there is little
necessity of learning and the context and explanation are smple. On the contrary, there can be pupils
who are concentrated but who cannot understand when they are entertained on things advertised as
important to be learnt, to be listened carefully, but explained in a too complex way, without a good
link to the child's basic knowledges.

Clearly, in order to get a good attention to which understanding and learning may correspond, we
must also introduce a material able to create interest and leading to a new and gradual learning, in the
sense that the new thing would include something familiar.

The explanation should be neither too ssmple nor too difficult, but adequate, and we must manage to
make t child work, search, discover, find out in his’her own way.

By using a metaphor, we may say that we must put the stones close to one another across the stream,
but then we must allow the child to cross the stream by himself/herself, first with his’her unsteady
forces and then, little by little with more and more skill and confidence.

To this am the activities in which difficult things are to be learnt, should be alternated with others
which represent a "varied repetition”, or else which require little effort for the understanding in spite of
the fact they are new.

Also when sounds and noises are introduced to the child, he/she often appears to be attentive, but this
role can also be passive. By offering him/her only this opportunity, we shall soon see a decrease of the
participation to the activity. Moreover, the listening as well may become detached from what is
offered towards other sources of sound.

It is therefore important that the children try, individually or in groups, and produce rhythms with
some musical instruments or with any object.

It is useful to listen to the teacher managing the sounds, listen to the tape recorder, but it is also
necessary that the child may act. It is necessary to invent very simple sequences with him/her, to try
them, to learn them.

In addition we shall realize with pleasure that the sequences obtained, with a segmented time and
strong to soft accents in repetition, will concentrate and protect the pupils attention from the diversion
caused by the sounds externa to the working environment.

In this way an ideal background is created where the differences between the aphabetic signs
proposed may be better perceived.
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4.5 Sound and movement .

It is interesting to listen to the sounds of the classroom and to try and manage them by working on
movements and sounds produced by one's own body in relation to schoolmates and objects from the
furniture of the classroom.

As not al the children can perceive a sound, a word, a movement in the same way, we become aware
that some are disturbed at certain levels, whereas some other, less sensitive to sounds, need a higher
volume. Also for the movements, there is someone who prefers to stick to his’her own body and
someone who prefers to expand in the surrounding space.

We can try and smooth the differences and use the sound to bring out the movement and viceversa.
Therefore the sounds will be used to manage the movement, then from the gesture we shall go back to
the sounds and to the talk. We shall perceive times, flowing, hues, shadows, inflections and colouring.

Thoughts of movements in relation to:
- what we are moving: parts of the body involved
- place where we are: space opportunities, narrow or wide space
- the way we are moving: types, features, style
- the person we are moving: relation, tune, contrast
- to where we are moving: direction, orientation
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Production of sounds of movements accompanied by gestures:

slow: dlon ... dlon ... dion ... dlon ...
quick: sguisC ...... SQUIsC ...

soft: scce ... scece .. SCCC ...

strong: sbang! sbang! .....

straight: zac! zac! ....

supple: viim ...vlam .... vlim .... vlam ....
Continuous. zzzzzzzzz .....

interrupetd: toc .... toc ....

upwards: vummm ... vummm ...
downwards: splash ... splash ...

" D.W.Keyho - op.cit
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Production of aword for ideas of movements:

quick: mouse slow: turtle

strong: fist soft: caress
straight: arrow supple: snake
continuous: running car interrupted: braking
upwards: rocket downwards:. dive

For the sounds and movement we draw a sign and a word.
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We can pair columns and shapes with the sounds produced by instruments.
E.i., adrum, awhistle, adim sound, a clear sound, etc..

fum :
ruml : Fl” f|.|.‘ ﬁ; :

We make movements in couples and by accompanying them with the voice, smultaneoudy or in
succession, on activities of the same type or contrasting.
E.i., Weareon aboat ... 0000 .... 0000 ....
The bellsareringing .... don ... don ...
A hammer tum ... tum ... tum ...
A clicking: tic .... tic .... tic ....

R = e - - A1 - T ven 0 T T DLares

L]
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We play with the animal spoors by establishing a simple program for sounds: two sounds for a cat and
one for the bird, two for the cat and one for the bird.

MR ."f‘a\g

I'*i!n‘; 'l"l."

baycta bal crabau craba

cane = dog corvo = craw
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4.6 Sound and movement: exercises and transcription.

At the gym or in an almost empty room with few tables and chairs the teacher traces a wide circle on

the floor with yellow chalk. The children-elfs will enter the circle to dance.

Outside other children will lead the movement and with the teacher they will tell a short poem and clap

their hands, play maracas, a drum, awhistle.

The efs

in the moon circle

dance

from twelve till one o'clock
they are hands

they are dogs

they are bulls

they are mice

they are dlfs

magical people.

Back to the classroom, each child will draw and clip a paper elf which will be glued on a cardboard.
There the teacher will have traced a big yello circle and written two or three sentences below.

-------

The elfs make a dance
They are hands they are dogs
They are bulls they are mice
|
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Identification and reading of paper stripes. The children glue them on their notebook, draw and write.
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I dentification and reading of paper stripes glued and illustrated. Guided writing in italics.

| folletti = the elfs nel cerchio dellaluna=
dalle dodici all’una = from twelve to one o’ clock

in the circle of the moon
sono mani = they are hands
dogs sono tori =they are bulls sono topi = they are mice sono i folletti = they are the elfs

fanno i balli = make dances
sono cani = they are

New sentences
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At the end on the walls there are many new words. Different and rich groupings can be made.

All the children are involved. The most fantastic sentences come out with the help of small words,
such as of, in, over, to, ... which are "given as presents' by the teacher.

Thisis avery important stage which can stimulate also the most rigid children.

I go in the milk

The mice stay with Mom
cheers bulls

I aninthetea

the robot goes on the house
Dad goes with a mouse

| am adog

i _ r
]-;HD.. L =af) € L] me 'C.ﬁﬁ'

ls *vaac!,c bl

T et

ciao cane = cheersdog ciao topi = cheersmice
io vado via = | am going away

Patchwork, drawing and free writing
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| il missile valontano = the rocket flies far away
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i pesci fannoi balli = the fishes dance sole = sun
castello = castle mare = sea pesci = fishes
missile = rocket
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5. VOWELS and CONSONANTS = pairing
TRANSLATION = writing and reading



5.1 Sound, forms and colours

Now it is necessary to distinguish and learn the sounds of the letters of our aphabet. In order to make
the operation easier, only the vowels will be considered by using a bit of fantasy.

In this stage the teacher can rely on vague analogies (as a matter of fact, any vowel can be tuned in a
deep way, normal or acute). Subtle discriminations on the same sign-sound will be faced in a second
time.

After this specification, a colour and a spatial position are given to each vowel, from below to above,
and on this coloured reality we invent a story with two animals as characters: a mole and a cricket.

For the"i", yellow: sun

For the "€", pink: flowers

For the"a", green: grass

For the "0", brown: dry soil

For the "u", black: wet dark soil

They are animals usually living underground. They crawl upwards little by little to the surface to see
shapes and colours and to hear the sounds freely.

Once at the surface, they walk on the ground and see many new things. They meet aso fences, diferent
animals, countrymen, grass and flowers.

£ E -

For the characters the children have chosen a cricket and a mole wearing glasses,
as it may often be seen in the cartoonson the TV.

l
e
2
O
U

Composition, writing and listening of the sounds of the vowels
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Patchwork made by the basic signs in coloured cardboard. It represents the travel of the animals from
the deep to the surface looking for shapes, colours and sounds.
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Once at surface, the mole and
the cricket meet countrymen,
fences with trees, grass, trees,
insects, flowers, etc..



The shape of the vowels "a' and "€" shows a double difficulty: right-left, above-below. We can note it
immediately by observing the children writing them.

Therefore here is a small exercise with some leaves.

We build up arhythm: leafstalk above, leafstalk below, light green, dark green.

The children draw and repeat the rhythm shown with a series of "a" and "€".

=—aun_ N T Tx17% § 1§

e 3 eaedasea
A C QACAC A€ QA €

The shape of the grass blades recalls the vowels -i -u; the children write them down and name them.

\ j
i |

) ' i,.i \
h i; ¥ [ - I'
° 4 .r‘| . .‘:I.' /
- ' } '."I k||l;'
tha/Jf ool '-'*-mHIl | “ ] \3 I‘”'i“"' Y4\
| erba = grass |
R R Y B R VIR VI R VI LT
T R A A A R B B RN

127



By pronouncing the sounds of the vowels, we put a hand to our mouth and feel the different
movements of the lips with the fingers.

b i e P = I = ,_q”ﬂu{zﬂ»,ﬁ’&
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| latalpa sente = the mole can hear le onde dei suoni = the waves of the sounds
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5.2 Translations (vowels)

With the introduction of sound we must insist on four different and basic operations:

1- given the sound, the child should be able to build up the conventional sign by means of the basic

2-

sgns,

3- given the sign, the child should be able to produce the sound;

4-

5- given the sound, the child should be able to find the sign;

6-

7- given the sound, the child should be able to write the sign.

We verify this by playing with the children everyday and by recording everyone' s uncertainties.

Game of trandation

1-

listen to this sound ....
take the basic signs and try and build up the
combination

Use of the basic signs

e o |
Vi e

how does this combination sound?

Use of the cards by the teacher

= b

listen to this sound ....
can you find the card?

Use of the cards by the children

B sy

listen to this sound ....

can you write the combination?

Use of the reference cards

5-

eventually, the teacher urges the children to try

and point to the right vowel with the stick on the
boards with the vowels hanging on the wall.

Fomm

El

gy
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The tale about the travel of the two animals ends with a sentence made by the children and written on
the blackboard.

Three empty spaces (marked with three dots) are left between two words and, by beginning a new
paragraph, two empty squares (with two dots) are left.

la. balpa. senk i suen/
A =
o grillo vede | S0 o
| | »
e ... Farme
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latalpa sente i suoni = the mole ca hear the sounds
il grillo vede le forme ei colori = the cricket can see shapes and colours

As usual the child receives the stripes writted in printed case and italics. He/she builds up,
disassembles, glues and paints the vowels with different colours.

[ la talpa” “sgnte | sboni |
i colori |

| suant |
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Eventually we play with a mini-puzzle depicting the mole in five pieces, as the number of the letters
building the name in Italian (“talpa’).

talpa = mole 5 lettere = 5 letters
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The children should have learnt everything well, but it may not always happen like this. So the teacher
should repeat the lesson by varying the talk.

Example.
The teacher has composed or adapted a nursery rhyme and introduces it on seven big stripes:

fivelittle shipsin the middle of the sea
five children go fishing

they fish“d’, they fish“¢e’

they fish “u”, they fish “i”

big or small they fish “0”

fivelittle shipsin the middle of the sea
five children go fishing

The teacher reads it aloud and during the reading he/she raises and shows both a stripe and the card
with the vowel mentioned.
All together repeat the reading of the stripes and this time the children are in charge of the raising of
the cards with the vowels.

The children make a patchwork and a drawing on the exercise-book
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We conclude with a sentence

“five little boats in the middle of the sea”
with the word
sea-

cut and re-assembl ed.

! cinaue|barchette|in mezzn] alfmare 3
' B KN T X%
e la parola lz a‘re
Yo B
’

cinque barchette in mezzo al mare = five little boats in the middle of the sea
elaparola = and the word mare = sea

We end the page with arhythm of -a-e by felt pen.

a e ae aeaeaca

— ~ - v -H] L — - - 4 .

A € A C AC KRE A € P

133



5.3 References and alphabet collection

Features and employment

On the wall of the classroom some cards are hung with reference signs and shapes in order to make up
areference wall alphabet.

The cards ook like as follows;

on the right the combination of basic signs corresponding to the aphabetic sign and leaning on the

baseline; on the left the shape drawn small with the name written in uppercase and with the four
characters written in italics and printed style highlighted.

isola
L]
; 8

. |___i

|| 43 | Q.
00 =8| |
A i
|I - ‘ !
| "g | |
l[“_U__ELffI_J
isola = island elefante = elephant ape = bee
orologio = watch uva = grapes
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On the wall, the relative disposition of the cards is in vertical for vowels and in horizontal for
consonants because this eases the games of coupling from both the visual and the operating
viewpoints.

The disposition of the cards with the consonants should be as follows:

m n s z ! r f v t d p b

Theletters ¢ g with soft and sharp sound
h q are on cards put slightly apart from the others.

The matching of similar sounds is intentional because, like in the recognition of two almost identical
twins, also with the sound-signs it easier to catch what characterizes them by observing them close to
one another. This may instead become difficult if their matching is sporadic and fortuitous. (*)

At will the children can put near each sign severa objects whose name starts with the letter
considered.

On the wall the global disposition of the aphabet is as follows:

m| n S | z || r flv t | d p| b
h |
e
schi | sche| sca | sco | scu a
c | chi|che| ca| co | cu 0
ci | ce |cia|cio| ciu u
SCi | sce | scia| scio | sciu

g | ge | gia| gio | giu

g | qui | quo| qua| que

Everyday the children read the images on the wall aphabet and pronounce the sounds; in addition they
read on their individual alphabet.
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The alphabet collection that each child has (see the attached one on hard paper) should reproduce the exact disposition proposed for the wall alphabet,
thereby strengthening its recalling function.
The size of the persona aphabet collection allows the reproduction by xerox copying on the basis of the number of the children at work. The ease of
the drawings is done on purpose so that each teacher (especially if working with adults) can change the reference drawings on both the persona and
wall aphabet according to the activities and personal interests.
Per sonal alphabet collection
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schi | sche| sca | sco | scu
chi | che| ca | co | cu e
C ci | ce | cia| cio| ciu -
sci | sce | scia| scio | sciu a
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|  isola = island
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5.4 Sound and time

The rhythm

In the previous exercises many sentences were built up. By writing they were put from right to left on
the sheet. Thisis awell defined space positioning as well as the representation of a temporal sequence
recalling something which develops according to a rhythm, a dance of shapes and sounds.

Silent times, the pauses contribute to the words, which are moved by the succession of sounds of
consonants and vowels.

Theword isnot only a “ thing” in the space. (*)

Therefore in the classroom we compose and sound a rhythm with drums and cans:

- 1 y S p— p J— yR— 2

Then we introduce a pause every four beats:
aiai--aiai-- aiai -

The sequence of shapes and of sounds catches the attention and isolates the inner visual and sound
condition (classroom) from the visual and sound landscape outside.

Then, in the particular case considered, the pause splits up the homogeneous rhythm. In this way a
“musical” object stands out which is an indipendent thing relative to the letters (of the rhythm) but
which will be a part within a sentence.

Consonant + vowel ----- Consonant + vowel = aword

P p=a& pa Para\

oo d




Let’s listen to continuous sounds
Let’slisten to interrupted sounds

Short dictations (explanation at Chapter 7)

the buzz of amosquito zzzzzzz
the blowsto kill the mosquito zac zac zac zac

F}a Z3 p2Zara = viva
R e
e .- - E e
I3 Z abZafa  © morka
—_— m . T
o s&€hip il rimo
alﬂ Loy = =
10 cenbo | iju":'z
A e S

lazanzaraeviva = the mosquito is alive la zanzara € morta = the mosquito is dead
iosentoil ritmo = | can hear the rhythm io sento le pause = | can hear the pauses
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5.5 Matching games

We play by sitting on our own place. On the left of the table two green cards are placed which carry
two consonants, whereas on the right a foldable stripe with vowels is put. By a command the
consonants will be coupled with the vowels.
Example.

“If | say - bi- like“biro”, which card will you take? Close to which vowel will you bring it?’

“If I say -ta-, which consonant will move? Whereisit going? andsoon......
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We can aso play with toy animals and small cards.

&l
pane

mela

The words must be short (2-3-4 letters) and, as always, related to a central interest leading the talk

with the child.

Examples.

bread, wine, apple, oil, salt, rice, pear, ...

sun, sea, ship, sail, net, air, row, ...

wolf, dog, frog, mouse, bee, owl, bear, ...

night, dark, moon, black, houss, .....

nine, zero, one, three, six, two, eight, ...
dwarf, pipe, fairy, ogre, tail, fur, hole, ...

With the opposite procedure we shall exercise in reading.

Here we have a pre-made word, done with the help of the children, in a sequence of bears and dogs
with the cards carried on their bellies. These are introduced to the pupils. The teacher stays in the
audience. All the children examine the word in a low voice and try the sounds of it until they are able

to synthetize the phonetics of the word in a graphical way.

Only then the word can be pronounced aloud.

The teacher will not absolutely allow the children to pronounce the word into syllables, but he/she will

wait quietly, will try and stimulate the children to understanding.

pane =
bread

mela=
apple
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Another game

Many cards are made with words built up by two syllables and written half on each side. They are put
on small wooden supports and offered to the child’s attention. On one side thefirst syllableis printed:
the child is invited to read it. Then the card on the support is turned and the second syllable appears,
which the child must read in a soft voice:

me.....1a (= apple)
The operation is repeated once, twice, three times until the child understands and recognizes the word

“mela’ (apple)
me..... la me..... la me.... la mda

5.6 Translation of consonants

As with vowels, it is a good thing to play games with consonants to verify and record the situation of
each child. Small cards, basic signs, reference cards are used and the following four operations are
done:

1- given the sign, the child must be able to pronounce the sound

2- given the sound, the child must be able to find the card with the corresponding basic sign

3- given the sound, the child must be able to compose the conventional sign with the basic signs
4- given the sound, the child must be able to write the sign correctly on the reference cards.

Use of the small cards

Use of the small cards

Use of the basic signs

Use of the reference cards
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6.1 Complex syllables

When the child tries to compose the first words or sentences by himself/herself, he/she meets syllables
made difficult by fused or strengthened sounds.

Therefore it is necessary to face the problem by starting to make the children listen and produce
sounds with two or three different instruments, used first regularly and then contemporaneously.

On the wall aphabet the difficulties are outlined in this way:

schi | sche| sca | sco | scu

c |chi|che| ca| co| cu

ci | ce | cia| cio| ciu

sci | sce | scia| scio] sciu

g | ghi|ghe|l ga| go|gu]di|gn
g | ge | gia| gio | giu

For the “c” and the “g” the hard and the soft sounds are distinguished by means of musical
instruments.

The “q” is introduced already combined with “ua’, “uo”, “ui”, “ue” because in this way confusion is
avoided for the pairing of “c” and “u” in words like “cucina’ (kitchen), “culla’ (craddle), ...

g | qui | quo| qua| que

The use of apostroph recalls a problem of fusion of sounds to obtain a more fluent pronounciation and
reading. Something is thus taken away (“apo” = from, “stroph” = take away) and at its place a
soundless sign is left, a sort of comma put high up.

fo ope A am

| I"ape = the bee |
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Cards are used.
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= pe§ce) "’g__“

L

)

1]

Bl
|

L 4N
‘l.‘t_ k
.\ X
W N

i pe(gfcfe) n"UoLa

ﬁ@\ y O I o =

all) w

ﬁ,p@mﬂmnﬁw

i P nuota nel mare

@EE E-‘ 4

= 0

pesce = fish
il pesce nuota nel mare = the fish is swimming in the sea
pesci = fishes
iopescoi pesci = | am fishing the fishes
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ra@htela

lara@j?e]a
s A8 hkecat Lttt

I ragno fa la ragnatela

stagiio.

“la rana nello st@o la rana nello sta@)u

ragnatela = spiderweb
il ragno falaragnatela = the spider makes its spiderweb
stagno = pond
larananello stagno = the frog in the pond
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L
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&Jﬂe J/E W s [Roe | koo [Nae

( cucco

tamburo = drum
batte il tamburo = the drum is beating
ccccc = heart
batte il cuore = the heart is beating
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For “gli” and “gn”, even if using cards and doing practicals, we prefer as usualy to build up a story on
asubject. Small dictations are done.

Reading of images. |

Dieci foglie = ten leaves |

'C!IIE{.I. fag' 1'€-

dieci fogliein un libretto = ten

- ot T :
Diesi Toghe 1n leaves in a booklet

Jléw.:tta ‘g‘u‘.
pes la  moglic dell” omsello per lamoglie dell’ orsetto = for

f the little bear’ s wife
'2”1‘:! ¥ r‘-‘l.I;,. & Francind fesf

q % gialle, rosse, marroncine =
i st fa le caroncine A% yellow, red, brownish
lei le  cuce sl wveslile

r lei s fale coroncine =she
Ll i ) makes little crowns with them
g i vi a', patlo ol p-.:u--['a

lei le cuce sul vestito = she
sews them on her dress

she goes to the Ball wit her

: evaal ballo col marito = and
FO g ' -
husband
O

foglie = leaves

moglie = wife
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l OrS$ e,tta

Q rSef[ o

| orsetto = little bear

7 parti = 7 parts
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6.2 Strengthened sounds

The strengthening of the sounds usually occurs by an accent on vowels and the doubling of the
consonants.

The teacher proposes again exercises of listening and production of sequences with variable intensity.
However the variations on the same datum are perceived by sight, smell, taste, touch and movement.

Going back to hearing, the children will practise with two different instruments and will be invited to
do their best in building personalized instruments with boxes, tins, sand, salt, rice and pasta.

We pair a coloured symbol with the sound of an instrument.
We sound and draw sequences in which the doubling of the symbol corresponds to the strengthening
of the sound.

On the blackboard two or three sequences are drawn. A child mentally chooses a sequence and sounds
it at will.

The rest of the class listens, observes, compares and tries to understand which sequenceit is.

"h. 4 4 W A A 2 &

b

e B & o |
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Small dictations are done (explanation at the 7" Chapter).

E =14
1€ | pesco i pesci = | fish the fishes
Rdyiely I gL | sond in autunno le foglie morte sono rosse,
S L % gialeemarroncine =
;) 'H in autumn the dead leaves are yellow,
g = red and brownish
. _
-
.

P ‘a\u[ I:-r L; lr_}ﬂ’l .
hnsits sonp  roSee ﬂ'@‘: e
!m 'x@ il ] i

|

Am J.'JLLL[J_ ] JER. ;Il"‘)’?’ L
,'}':"I.H’LJ:E; T J"n@‘-w ’-“lfaff?*.iii .

|

| L T ,c,.,@"'d gl

T. gt
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At the gym

We exercise with steps and movements decided by al together
an ant’s step = asimple sound
an elephant’ s step = a doubled sound
ajump to the high = a sound with accent
With a drum the teacher beats short sequences while the children make the movement decided. The

exercise is varied with the use of small flags or tufts made of crinkled paper. The image of these
experiences is recalled by the teacher while preparing cards, which are hence made more interesting.

i O
F s
ff"@) ﬂﬁ/@ Aﬁ/’“’

formica (an )
the game of the steps cane (dog)
pane (bread)
eI efante (elephant
canne (reeds)
panna (cream)
the game of the flags / /b /
casa (house) cassa (box)
rosa (rose) rossa (red)
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7.1 Dictation

In the earlier pages often reference was done to small classical techniques of the dictation or auto-
dictation by which the child practises. Hereafter two distinct ways of short dictation are shown: in the
first one we use the visual recal, in the second one we use the sound recall instead.

This digtinction is useful because it allows to better understand the cause of some common errors and
thus where and how to intervene.

The goldfishes = visual recall

Each child receives a small, preferably coloured sheet of paper. The teacher writes on the blackboard
words well apart, a sentence that the topic considered allows to compose.

Example:
Today we have spoken about grapes.
Words are counted by hand beat.
S
Words are read by hand beat.

o é@y sl » S

Each word will correspond to afish which will be healthy (correct) or ill (wrong).
arg’ by e W gl diba

The attention goes particularly onto the first two words.
The teacher reads them by beating the hands twice and erase them.

gyt d bbidime | today we have

The children can now write them on the shest.

The teacher goes on like this to the last word, then a check is done. The sentence is written again on
the blackboard and the child checks and attributes a goldfish to each correct word.

ogy Rhiamo  palte o uva | Today we have spoken about grapes|
el e - W

The mistakes (ill fishes) are corrected below with aH sign (hospital).

[] - parlats

The paper sheet can eventually be glued on the exercise book or thrown away.

A 8
:,__.# H%{E? "{:J
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Today we have spoken about grapes
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The green fishes (sound recall)

].

Each child receives a small, preferably coloured sheet of paper. At the bottom he/she prepares the H
(hospital) abbreviation.

The teacher announces the sentence to be written and counts the words by hand beating.

“ 2 3 & =

1 & V- SR ..

He/she pronounces the first word, repeats it and invites the children to write it by themselves on the
sheet and then to set the pencil aside.

| uva = grapes |

] R S e B st e —

uva

‘- |

L] a -

Each word is written on the blackboard by the teacher; the child checks and, if the word corresponds
to it, a green fish is drawn. If the word is wrong, the child will have to write it correctly near the H
abbreviation.

e A T by gt

. uva

J_‘w::,,:.:-

m-

The work goes on and eventually the healthy fishes are counted.
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| Uvaneradi primasera = red grapes for the early evening |

IVVAEN ble ke [dlldi P["__
]

e\l |
--H-

“Someone fishes well and someone doesn't: it'sreal fishing!”

| uvaregina per la bambina = golden grapes for the child
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Reading of images

' of
i e, hC"" 3\
lunedi % ovedi 3
marledi ?eh-erii' £ ¥ ¢4 1 #3
. mercﬂlt d; 4- ﬂht’ﬂ ? dum'm‘a
: ¥
LA Y= Vel Ay :

Sunday

I’'uva=thegrapes uvaregina=golden grape uvanera=red grapes
lunedi = Monday martedi = Tuesday mercoledi = Wednesday
giovedi = Thursday venerdi = Friday sabato = Saturday domenica=

uva americana = American grapes

Common reading

voglio un grappolo

~di uva regina
per la merenda
delia bamhina}

voglio un grappolo
di uva nera
da

prima di csera)
e un cesto g :

di

mangiare

uva americana

per una intera settimana

Voglio un grappolo = |
want a handful

di uvaregina= of golden
grape

per lamerenda della
bambina = for the child’s
snack

Voglio un grappolo = |
want a handful

di uva nera= of red grape

da mangiare prima della
sera = to be eaten before
night

\ eun cesto di uva
americana = and a basket
full of American grape

per un’intera settimana =
for awhole week.
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7.2 Various activities on short stories

In this chapter we consider reading in a more extended way and propose several ways.

1- reading by the teacher
the teacher reads, the children listen; the reading is done aoud, expressively and brigthened up
by sketches on the blackboard.

2- image reading
the child receives the page with a sequence of images subdivided in stripes distinguished by
coloured dots; these are read one by one and then the whole story is read from the start to the
end.

3- reading of the stripes
the story is represented on stripes with sentences and words; these are detached one by one,
illustrated to the child, ordered and read. The conclusion is a common reading.

4- quick reading
the story is offered in bigger types than usual. The child reads by him-/herself without dividing
into syllables. He/she repeats the reading until he/she believes to be quick enough.

5- “blind” reading
the story, still in bigger types, is introduced with a hidden section on the left or on the right.
The child reads by evoking the missing part. The title will be taken away and will be replaced
by another one chosen by the child himself/herself.

6- expressive reading
the story is written in types of a common printed page or even smaller. By now the text is
known and thus the child will have to read with special care on expressiveness.

7- reconstruction of the story in colours and bi-tri-dimensional shapes
the story is reconstructed by drawing, painting, glueing, clipping and clay moulding.

8- reconstruction of the story by dramatization
we try to recreate the scene by means of movement, words, sounds. Some costumes,
distribution of the parts, organization of the verbal and sound contributions.

9- reconstruction of the story by episodes
the text is presented in episodes which should be illustrated by sentences to be read and copied.
Recalling of sensations of movement, sound, shape, colour, position, etc. Recalling of similar
situations experienced.

10- understanding of the structure of the text
through the drawing, the action illustrated is focalized in a space and is developed in a space-
time succession. The compositional scheme obtained can be transferred to the individual
written expression.

The following pages illustrate some examples of the work done on two short stories, freely adapted
from afairy tale and a poem.
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7.3 The fox and the doqg

Seguence of images

—_—— T ———
ol o &_r oe a
a wvolpe E= e |
| e P _L% -:"*mE ; 2 ,
s | L‘?"“‘ o8 v | lavolpeeil
1 cane ’ w Za ‘iﬂ.‘-!“ - cane = the fox
| - 7| and the dog
— e =
] lascialo | lascialo subito
subilo = leaveit at
once
fine=theend

Reading of the images and colouring of the drawings

The drawings with which the tale is illustrated are done rough on purpose so that it is clear that the
teacher must not necessarily possess peculiar artistic skills.

The sequence can be planned on the blackboard while discussing with the children.

For example, in this case for the second image there was the problem of choosing the cry of the lamb.
“beeee beeeeee” was not adequate because more compatible with an adult sheep. The “oee oee” cry
was decided because it recalled precisely ababy’s cry.

In the first image the problem was to distinguish motherly caresses in a paw from caresses by a dog. It
was decided that the nails were the discriminant element.

Also the characteristics of the fox and of the dog were discussed with the children while focalising the
attention on three elements: tail, snout and ears. The love of the fox was represented by means of
small hearts, the strength of the dog with the bark and the words in the baloon, and the departure of
the fox with a long oblique line. Also the word “the end” aone in the last frame was proposed by the
children. The drawing composed by the teacher reflects these choices and, as xerox copy, is distributed
among the children.
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Reconstruction of the piece by dramatization

After having made some basic costumes, the parts are distributed. We discuss all together the sound
accomplishment of the story. We decide when to use the voice or produce sounds by hands or by the
feet or which musical instruments to use. Movements, gestures, spatial disposition, succession of acts
are focalized.

Shyness is overcome and al learn how to express orally with fluency and skill. All are involved in a
complete way.

Gli aberi = the trees
il vento = thewind

ghi alben - il wanto - |l branco di pecore

{mowimanto, vooe & suoni} il branco di pecore = the
&8 A8 RPN THTAS .I/'ﬁ--'\g_xiiil_.-az}l' herd of sheep
RXNAN NS SQLRA
T3 FLTRRR B I I o
cane = dog
volpe = fox
- wcice agnefing  Pecora agnellino = little lamb
pecora = sheep
filo di ferro plastificato e
carta crespata = coated
iron wire and crinkled
paper
Marratore — ’ q I
{prima l'insegnants ‘ ’ LA fm 5 Narratore = story teller

poi un bambine) (prima l’insegnante) =

first the teacher
(poi un bambino) = then
achild

file di ferro plastificato e carta crespata

Reconstruction of the piecein 3D shapes

We work in group. Clay and plasteline are used. Clipping activity is done,

Clipping cardboard: the
body and the paws do
not change, only the

head and the tail are
different.
‘ fox

R | e

leas

doqg

R
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Reconstruction of the story by episodes

Earlier considered in a whole, the story is now subdivided in some parts necessary to better
characterize a situation or a character.

Similar situations, experiences, visual, tactile, movement sensations are evoked ...

The child draws and then makes practical exercise on reading and writing on the sentences, on words
and on lettersin the different printed and italics, capital and small case types.

I' agnellino.. & appena l.]ﬁain_.;.
T | i
i A Hocha)

) a v == | '
_"i:‘ I L T T, P ' ‘.. B e : - = Comn Lo e | | —|'. E-Ea- -
L AT LEAALALL £ Asunemicl | Taao

L’ agnellino € appena nato = the little lamb isjust born |
. + la volpe ¢  affamata
| |I .iI! | 4
I A e e
[ [
. . |
|
i' . . T
VA VOLhE : QERCATIOLALGE

lavolpe e affamata = the fox is hungry
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Understanding of the structure of the text

Patchwork

The characters interact in the environment in an inside-outside relationship.
Each child is given asmall coloured frame and blocks with words which will be glued properly.

1uufIli

fuorl

dentro

denirop

dentro fuorl

(fuori = outside  dentro = inside)

Two small frames and some names are then offered, with “before” and “after” for atime sequence.

Phmq volpe dﬂPp
pecora
pecora
~agnellino
agnellino
cane
volpe e
prima = before pecora = sheep agnellino = dopo = after volpe = fox pecora = sheep
littlelamb volpe= fox  dog = dog agnellino = little lamb cane = dog
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The next topological relationship is “nearby”-“far”. Four small rectangles and the words are properly
glued and then the variation in “before” and “after” is managed.

yicin@
vicino = nearby
lontano = far away
vicing
lontano
anta,m

Prima
Vo
i agnellino prima = before
volpe = fox
agnellino = lamb
cane = dog
cane

L dopo = &fter
pecora = sheep

dﬂPﬂ agnellino =lamb
cane =dog

pecora agnellino
cane
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Now we draw on two cards; - environment, characters- and - developing action-.

disegno ambiente

disegno personajgl

Lt !'
|,||'|||il‘II “HL i
.; jill ,I,Il-l-qi:ll'lfll“ U
| W\

Disegno ambiente = drawing of the environment
Disegno personaggi = drawing of characters

disegno e racconto

Disegno e racconto = drawing and telling
prima = before dopo = after
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Quick reading and completion

The story is given in bigger types than usual because we consider as a necessity an intermediate step
between the basic signs of our material and those of a normal printed page (aids employed: small
typing machine).

__La|volpe e [Il | cane. | | i -n
?iﬂ_lfl_;".-.'__:.P.ﬁ Tfflﬂmﬂtﬂ;_ p'er'letrata n |‘ un ; _branco
| |_ 2 ! | ' |
il 1' pecore 8 prese n_|. agnelHnu appan?_ naiu-
[

| A

s | | J'_",_

| _,_. L .
'Che 'fai?‘ glj dgma_uda ” Eltarlre n-:1£lI guar_dla
| ! . -

o ' fingeva d]_|darg||.___tantl bl b
J Tl

Nlente rlspﬂse I__a_ f. vulpe| giuccr cun Iul
| T T O O
g___gi_[ faccin tante carezze cpme.; ung._;._ﬁ.
|| ] SRR, JURY S| O
mamma" - g _" sbidactl

+| J ] : | |‘L _i

I_g__ ig_[l_t_e _carezze dl cana |+ 5 &
L | O I (O
| | | 1 3 |

'a j_fﬁpé__'_ﬁ_ailuntanﬁ e I'agnellino resto

- Lascia'lul subltn"'abbatu " altriment] |th | fars
: |
|

St e [ el SR DO Il 5 1 . CEE

con | la m_aimma, 4 |

Translation
The fox and the dog
A hungry fox, sneaked into a herd of sheep, caught a newly born lamb and
pretended to give it many kisses. “What are you doing?’ asked the shepherd dog.
“Nothing”, replied the fox, “I am playing with it and hugging it like a mother”.
“Leaveit at once”, the dog barked, “otherwise | shall give you many dog’s hugs!”
The fox went away and the little lamb stayed with its mom.

Already since the first reading exercise it is important not to accept that the child breaks the words by
syllabifying. As a matter of fact, when the word sounds in a whole, it is meaningful and can evoke a
fluid image that, in connection with other, favours the understanding of the sentence.

The reading of the story must be repeated to reach a good speed. The child listens to him-/herself and
decides how many times to read again the text.
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Then the same text is offered, but the written words aternate with blank spaces occupied by a number

of dashes equal to the letters of each missing word.
The pupil will have to fill them up by avoiding as much as possible to look at the previous text.

la wm-=—- € .. cane.

B affamatd , o - - - - o - o o

-

In __  branco .. pecore, _____. un

. srmens Wl s sssownism

P R S| D |

Fe
¢ Niente | 9, ccmmem= 128 cccao,

t

—

& gloco === Ml = gl c-eee=

— ——

SUb/ItD », =—=cow ==

'&, — -

«—altrimentl _— faro ca-e--- d

-—— - ' }}.

-= agnellind eaa== 0CON = Mammg

The --- and ---- dog
A hungry ---- | ------- in --- heard --- sheep, ------- anewly -----  ---- and ---- of ------
many ------ “What ----- 7 the ---—-m-n —meeee him.
“Nothing”, ------ the ------ ,“ | am playing ----- it, | --- it many ---- like a ----- :
ommen a once’, ----- ------- , “otherwise | ---- ----- you dog' s ------- ",
The ------ went ----- and the ----- lamb --- with ---- mom.
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Blind reading

We read and try to remember the “hidden” part with an effort for the completion of the thought
through a partial visual contribution.

As a matter of fact, when the child pronounces the hidden word exactly, this is written in the mind,
occupies its space on the sheet and is memorized and recognized immediately also in a different
context. So the reading becomes quicker.

To the top the title has been taken away. The child will chose another one more adequate. The
comparison between the title chosen by the teacher and that proposed by the child is meaningful: the
first recalls the action of the two adult characters, whereas the child’s title concentrates the attention
on the smaller animal.

_:lJ,n:a._:u"iufpeé éffﬁmfata,__pa_netrata
di_pécnre, prese. un agnelline
“Che fai?” gil domandd _ Il ca
“Niente " rispose la_ Volpe,
e gll facclo tante carezze
Im_arnma“. )
“Lasclalo subltul",ﬂbP_ﬂ'iﬁ " alti

lo tante carezze dl ~cane | "

La volpe s| allontano e | agr

con 'la mamma,

An a@r\e“i‘w in P*"-*";COLO

A lamb in danger.
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7.4 The canary and the moon

Il canarino e la luna

B e R
1 __:1[_|_caniﬁllm [l e
] BT I LD 1
[ B EEEEER % —"1
1Ll luna L. __1:?#_
| | i |
| |

. - s
@ ©f ciun -

Fare &

un vecchis clreze aveya un canaring

.3 ol aveva Insegnato ‘tante canzonl

La gente sl fermava davantl alla casa

'
per =emtire il canio dell” wecelling

Mz en glerne Improvylsaments Il “tanaring

5 ' & gvesse dimentlcate
. resto muto sembrava che

Jtutto.

Urz vecchla djsse Bl clnese

* Plcchlale son

una bacchettina

® canterd.
L' uomo rlepome |
w - '

| |o plochlera |
_|:~ll:|I mal P ]

_ Costral una barchetts

"Il canarlne.

di  carta

s 5
‘la post sul flume ® vl adegle

venng 1n nette | &l glzo 12 lurn

4 1| cararing dondolando sull * Boqua
pian

le &ue canonl,

plana ricordg  tutte

inside.

Trandation - The canary and the moon

An old Chinese man had a canary to whom he had taught many songs. The
people was stopping in front of the house to hear the song of the canary.

But one day the canary suddenly lost his voice, it seemed he had forgotten
everything. An old lady said to the old Chinese “Beat him with a stick and
he will sing”. The old man replied “No, | shall never beat him!”. Instead, he
built a little paper boat, put it on the river and put the canary comfortably

The night came, the moon raised and the canary, while rocking on the water,
little by little remembered al his songs.
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Reconstruction of the text in bidimensiona shapes and colours

Big group patchwork
It is very interesting to build up a big patchwork together.

A blue coloured card will be used as background to give the idea of the night. The space is divided
horizontally into two equal parts: the sky to the top, the river and the ground to the bottom. Long and
short triangles are available for the children in order to build up Chinese characters.

With the paper cuttings in dark and light blue and brown the children will fill the background thereby
creating rhythms and avoiding to pair similar pieces. The children complete the patchwork with a
paper strip, a painted and clipped canary, stars and the moon in glittering purpurin.

Only clear intentions and the preparation of the material by the teacher will allow a good result and a
lively and quick action not beyond the skills of the children.
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Reading of the stripes

The story is located on a series of stripes which will be clipped and used as follows: two of them are

given to the child, then the remaining ones, one by one.

un cnesE € U0 cananno E!

The Chinese is a canary

To the right of each stripe a child makes a small drawing as recall.

After every contribution, we stop and read again all together.

At the end the stripes are dll in order on the table. The whole story isread in choir.

The attention of the child goes from the words to the small drawing. The two parts interact and help

each other, so the whole class can take part to aloud reading of the text.
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A Chinese and a canary

the canary knows the
songs

people stop

people listen to the song

the canary is dumb

“Beat it!”, saysthe old
woman

the little paper boat

the house by the river

the night is coming

the canary on the water
the moon rises

he remembers his songs




The same operation is repeated for the text in italics.

I&»W 'Fvvma
Ifa,fmmmmm

| wieme  do olte
I rummd,a, e sue  samromw

I Ay Aunest & L J:,a/rua)wm

The people stop The little paper boat

the house by the river the night is coming

he remembers his songs the canary looses his voice
the canary knows his songs the moon raises

Beat him! Says the old woman the canary on the water
the people listen to the song a Chinese and a canary

Exercise: by using two stripes at atime, one in capital letters and one in italics, we can subdivide the
sentence in words in different types. These will be then reordered.
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Reading of words in circles and in vertical.

The arrow indicates the direction of reading. However, the sheet stays till so that the child can
practise in catching the word in any space location.

Cinese = Chinese
vecchio = old

canarino = canary
canzoni = songs
gente = people

casa = house

canto = song
uccellino = little bird
muto = dumb
vecchia = old woman

0w m=—-n

Q = A0 mg

O =TI R
=+ 0 B T fub
ooer 3 @ Ly

i o

OT3 oo

O 2 o= — & N N E
0O o £ 3

BT nam g

A \a-@. \ fiume = river
' notte = night
2 s \ luna= moon
: ' A ] acqua = water
canzoni = songs
canarino = canary
cinese = Chinese
gente = people
<@ casa = house
P canto = son
i Y [ g
\ ox _ o o uccellino = little bird
Y %‘, o muto = dumb
k% o vecchia = old woman
':.3__1 bacchettina = stick
o "f barchetta = little boat
carta = paper

=

T 'ii'rlq:-:an canzoni i

by

fﬁ
Q
ESeD

T o
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Expressive reading

With the latter exercise, the child is urged to trasfer his/her skills for big-case characters on usua typed
characters. It is a further small visual effort which, however, alows the child to use any text with
clusters of letters learnt in a persona way by each child.

In this occasion fluency and expression will be more cured.

As amatter of fact, by now the words in the text are no more difficult for the child, so it is possible to
ask him/her to better respect the punctuation and to brighten up question marks and exclamations.
It will be good to draw the articles near the names in the punctuation.

At the end all together listen to the expressive ability obtained. In this first period it is very important
to make the children acquire skill and speed quickly in order to keep the interest and the pleasure of
reading alive.

To offer the child occasions of continuously varied reading can give good results on a long time, but

to alternate reading with an analytical and deepening exercise on the same text is even more fruitful
and interesting.

I1 canarino & la luna
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Understanding of the text structure

Let's come back to the cards with the space relationships “above’-“below” and some clippings, in
addition, with the words “terra” = earth, “fiume” = river, “barchetta” = little ship, “canarino” =
canary, “stelle” = stars, “luna” = moon, “cielo” = sky, “sopra” = above, “sotto” = below. Theam isto
make a patchwork.

ey
clela

luna
gfﬂ'luln

L LTI

barchetta
fiume

e p————

fiame

tarra ferra
terra

We also use the cards with the space relations “before” and “behind”, rectangular clippings with the
words “before” and “behind”, a blue stripe representing the river and the shape of a Chinese man:
patchwork.
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We add the cards with “close”-“far” and the words “people’, “canary’” and “Chinese’” for more
patchwork.
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Drawing of the environment.

Drawing of the characters
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The reference cards proposed can be used in an opposite way: coming back to the writing in order to
plan and organize the composition of afree text.

Example.
ANBIENTE PERSONAGGT
da Hc§ nonnd 10 -
Bru i lae (A C
\a  wtd Mam ma
ol (I - )
AR L et
ad relro N Leul.
b E . Mo fratella Alberts
| ‘ottit | o
Environment Characters
at Grandmom Brunilde myself Chica
the ground behind the factory Mom  my brother Alberto

DOPO
PRIMA
i« vadse da soleo
Y pvanzo - la Chica, m¢ ;
la Chica
seque
grochidwe A ‘ gegue
: nd \ 1 o R
nastehdi no la wamoma {" AlberCo
la  sgrida
Before After
the lunch | go by mysdlf
we play hiding Chicafollows me Chicafollows Alberto
Mom shouts at Chica
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Trandation - Chicain the courtyard
One day my family and myself went for lunch to Grandmom Brunilde's.
After lunch my cousin Chica and | went to the courtyard. We played
hiding. After awhile | was tired of playing and wanted to go aone and see
the ground behind the factory. But Chica was following me all the same. |
told to my mom: “ Mom, Chica always follows me!”
Mom told Chica: “Don’t follow him anymore”.
And Chica stopped following me. But she follows my brother Alberto.
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Current event - observation and research

The teacher cannot ignore the everyday events, the news on the TV, on the radio or shown on
newspapers and magazines. These facts reach also the 5-6 years old children who are often well
informed and use arich vocabulary, athough this does not correspond to an adequate understanding.

When the relationship with the children is positive, the children use their knowledge but they also wait
for the confirmation from the adults, give names, pose questions, make comments.

It is normal that the facts of the village-world enter the children’s talk and imagination beside school
topics, fairy tales, animal tales, etc..

If we are working with illiterate adults, it is even more important to refer to current events.

H
fui ok -r-._

ﬂnurevole lo guarda |

Also research (school) topics which are attended and absorbed can offer occasions for the construction
of sentences and text.

The exploration and the direct observation are lead by the teacher, who then lets the topic be freely
open by children’ simagination.

leaf with ajigsaw-like margin
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my leaf is a dinosaur

la lerra nera

-
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Laterra nera = the black ground
terraa mucchi = ground in heaps
terrafine e lisciata = fine and smoothed
ground
terra e sassolini = ground and small pebbles
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Trangation - Games with the leaves
With along and jigsaw-like leaf we made a shark: big mouth
and ugly sharp teeth.
With aslender grass leaf we biult up a sword.
On alight-coloured side of aleaf we wrote “bee”.
Thiswas a very easy dictation and we all got “well done”.
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8.1 Preliminary statement

Earlier the topic was introduced by following the development of the graphical expression in Sara,
Fiorenza and Stefano (3 years old).

The verbal aspect regarded the comments by which each child was completing the expressive
effectiveness of hig’her drawings.

We can now conclude by examining the development of free graphical and verbal expression in Nicola
and Crigtina (6 years old).

Nevertheless it is useful to quickly review the main features of the graphical-pictorial expression in
relation to the age in the following way:

1) personda organization of the main tracts in relation to what is perceived as existing. A scheme for
the human body, for atree, for a house, for the sun, for an animal.

2) transition from a non-specialized positioning in the operating space to the use of the same space in
horizontal, vertical and oblique directions. ground-line, skyline. The direct relationship is still used,
that is the chimneys, the tree, the person are drawn perpendicular to their support.

3) space-time positioning was earlier done by the superposition in the same space, then by the
attribution of a specific space and eventually by making linear sequences. On the same page we
note the presence of different moments of an event (e.g., the baloon in the hands of a child, the
baloon flying away, the baloon in the sky). The linear sequence is perfectioned through the learning
of reading and writing.

4) fixed attribution of colours and variations on the same scheme only through strong personal
motivations (e.g., the sun is always yellow, the sky blue, the grass green, the trees brown, €tc.).
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8.2 First attempts

The age of the children is 5-6 years. Already from the first day a big exercise-book has been prepared
for each pupil to gather al the documents produced.

The children draw freely, then try to write signs, words and a draft sentence.

The pupils can choose paper sheets in different formats and colours.

They play with our basic signs. The line in any colour tells a tale by its contractions, expansions,
intervals, in relation both to images shown and to its location in the space of the sheet. Only the
surface significat for the tale and the description ask for a close-up and superposed tract which
becomes colouring, or else they recall the use of additional colours.

The colour is often used as in a mosaic style and changed in order to differenciate parts of the objects
drawn, thereby resulting in beautiful effects. Some children like to trace the margins first and then to
fill the internal parts with colours. Their attention is drawn to the respect of the “fences’ they have
traced, and next to them the children are urged to proceed with short and careful tracts, but also close
to one another to give stregth to the colour.

Rhythms are built up on the chromatic and formal scheme. Techniques and materials are varied.

-

Macchie = spots

Ap A

gialo pecorina = yellow like little
sheep

gidlo pesche = yellow like
& peaches

blu gins = blue jeans

B — I Y = gidlo sole = yellow like sun
& B oo s blu di estate = blue like summer

rosso tulipano = red like tulip

blu grembiulino = blue like
@ = & school apron

rosso terra = red like soil

blu notte = blue like night

rosso pesce = red like goldfish
blu mare = blue like sea

rosso tetto = red like roof
verde mare = green like sea

celeste sporco = dirty light bluish

celestino chiaro = light bluish
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The teacher poses questions.

Examples

Spatial and spatial-tempora relationships
- where does the child lean his/her feet?
- ishe/she alone? Who is by him? In front of him/her? Behind him/her?
- where is he/she going? How will he/she reach home?
- who is at home?
- what is there around the house?
- are there trees?
- are there animals? Are they alone?
- isit daytime or nighttime? Whatis there high in the sky?
- and on the ground?
- isit warm or cold? How can you guess this?

Connections
| can see two houses. Starting from the first one, how can | reach the seond one?
What kind of road isit?
Are there vhicles on the road?
What can you see along the margins of the road?
How can | go to the top of the mountain? In your drawing | cannot see any road or track.

Superposition
Here we see your house. Y ou say that the one behind it is your cousin’s house.
How can we understand in the drawing the second house is behind?
In the classroom we try with two pupils. Of the one standing behind something cannot be seen:
the belly with the clothes, a part of the legs, ...
Now let’s go back to our sheet of paper and see how to arrange the houses.

Discard
Let’s observe the tree. On a branch smaller branches expand and on the latter there are some
other, thinner branches, so thin that they seem to be drawn with a sharp pencil. Something
interrupts the order: a branch is bent, broken. What happened?
The child holds something in hand which he/she likes alot (e.g., a small box found in the chips),
puts it on the sheet and continuously traces its shape.
We ask: “I would like to draw alittle hole on the lid. May 1? But | don’t know the use of it.”
The child replies: “I know: it is useful to breathe because in the box there will be a trapped ant.
Thereitis...”.
And the whole tale becomes vivid.

Differenciation
“On the street you have drawn 5 vehicles, al similar. Can't we differenciate them? Are they al
lorries? Arethey dl Fat?...”
“No, thisis my uncle' s Panda, thisis my dad’s Renaullt, ...
“So, can’t you add any particulars to identify them?’
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Rhythms
On the foliage of the tree we could draw a rhythm: light green, dark green, light green, dark
green, .... in the mid of the green: anest ....
Also the pebbles of the road: small, big, small, big, ....., round, sharp, round, sharp, ...., light
grey, dark grey, light grey, dark grey, ..., then suddenly a hole!

Development

All these cars on the road suggest me that a petrol tank is needed, a tyre shop, car electrical
repair, highway patrol, arobot, a policeman, ...

Completion

| see abig tree. Isit alone or else did it grow in a group, i.e. there are trees nearby, small trees
just sprout from the ground, old big leafy trees, ...?

arhythm on the foliage of the tree
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below thereis your cousin’s house
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Tl bamtino
0o .k e mauml .

On remo & rotto. Che nosm merh succoanod

A branch is broken. What might have happened?
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Correno nel prats guei welaoli?¥on ol sampo albar
E' giorno o notte?

1y of anlmali?

Are those vehicles running on the meadow? Aren’t there any trees, nor animals?

Tatzinlménts 11 bembine Aveva disegnaso sale 11 pina ed un wooells:
Siame intervemiii chiedendos “E' propric un &lbars solitario?
Quill*upoella wnla da sclsf " ' Il tambing ke risposto o "foi™

At the beginning the child had drawn only the pine tree and a
bird. We did an intervention by asking him, “Isit really alonely
tree? Isthat bird flying alone?’. The child replied “No!”.
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8.3 Nicola .... some documents

A

.F”JLCD]a | \r’_?-‘-'« IFL:- ¥ », ——x . i child’ s writing ‘

| teacher’'swriting ‘

Neali T all ealdm |-

N.u:.c-\a: va_all eSlgfo | [Cidsomimoes

Nicola goes abroad

Nicolaat Carnival

LY

2

4 - : teacher’ s writing ‘
NJCnﬁJa'a;fai‘ul ‘{JZ | _N"':.CLG\H. /

k7 S icarﬂeva‘e |
child'swriting/ _ N ‘\ P T i g |
\child’scopyingexercise{/v ICO\ Q| 07 ca“i’nﬂ?va_l@

Regret for the Carnival games?
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e FilneNic Ola

e ‘3 f'lne di  Nicola

it'sthe end of Nicola

Fear for school: “I shall die, wingswill grow and | shall fly to the sky” ...
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Nicola goes to school

In the drawing Nicola has wings on his hands: “It is nice to go to school” ... Introduction of a pause
between the name and the remaining part of the sentence. Use of the whole space of the shest.
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the story of the giant

Attempt to separate words

)
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i
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The whale is about to attach

The child was given a strange, coloured shape. He glued and built up a whale. In the sentence words
are separated.

195



— S

12 fﬂac}“ INa {_‘1 A e

l‘&. m‘&cﬁ]’\ I N wﬁant&

( i [ alcVde |"n'r Nar Vo )2onLe

The flying machine
Sheetsin various formats.

Myself adult while working

The sentence iswell constructed, words are separated and correct.
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The child’s mother isill

Partial use of the sheet: only the left-hand side.

L
]

t. 10 Sﬂhﬂ d.l m
man faPe Dep
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| am at my aunt’s for lunch because my mother is at the hospltal

Let’s observe that the use of the space on the sheet is not arbitrary, as psychologists, psychoanalysts
and anthropologists like to state.
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The fishing of the fisherman
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Today is my lucky day

Happiness. stars, moon (light), small birds, butterflies, wheels (cart and bicycle = speed and
movement), winged horse.
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Title = the castle

Text and drawing on separate sheets. Title in the drawing.
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| had a good time in building up my Legoland castle.

Differently from the previous drawings, here a separated sheet is offered for the written verbal
expression.



8.4 Cristina .... some documents

(Fisllhagocacolbsuamici

Cr]stma gioca con |" .suoi | amici
[ IBL: ]I_l'n _ ”,I o

A=l L S0l | | A

Cristina plays with her friends

Sentence without perception of the pause.

Crishh a vaiﬂifa

Cristina va In c\:j'{ta

; -+ 5
W T |

Cristina goes on a tour

Attempt of separating words operated only between her own name and the remaining part of the
sentence.
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Her first show

The words are correctly detached. Some sounds escape.

et T T Brimvis

Fe’tLCl'tg a Pr[m& visha
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Happines at first sight (dedicated to the teacher)
Perception of two pauses.
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The child builds up around a given shape.
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| hear amelody za za za

The child builds up around strange shapes. The pupils can choose from a box where the teacher

prepared many simple shapes in different colours and materials.
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| make a party becauseit is m b‘i rthday

Words are differenciated and correctly built up.

The construction of the scenes and the setting of the shapes recalls the fact that the child is attending a
dance school.
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| am playing ball with my cousin
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Santa L ucia brings the presents
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Cristina and Nicola:

the drawings on the same topics are grouped.

The teacher askes for a generdl title: “the snow”.
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| am going to skiing with my cousin Matteo
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Title = the snowman

Eventually alot of snow fell and | am very happy
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My sister and | are building up a snowman
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The machine collecting the snow
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Titie:the super fall
| did asuper fall  aiuto = help
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Hadn't the ski teacher stayed in front, | wouldn’t have stopped and breathed anymore
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Keliogg R Anaiisi dell'arte infantile Emme - Mifano 1979
Keyho D. W. - Aesthetics and movement - Journal of the Canadian Association | Ottawa Ont. 1973-1975

for Health Physical Education and Recreation
Klee P Teoria della forma e della figurazione I-Il Feltrinelli ,Milano.1979-1984
Klein M. La psicanalisi del bambino Martinelli - Firenze 1969
Koffka K Principi di psicologia della forma Boringhieri - Torino 1970
Kondratov A. Suoni e segni Ed. Riuniti - Roma 1973
Kramer E. Arte come terapia nell'infanzia La Nuova Italia - Firenze 1977
KrisE. Ricerche psicanalitiche sull'arte Einaudi- Torino 1967
Legrenzi P. Forma e contenuto dei processi cognitivi I Mulino - Bologna 1975
Leroi-Gourhan A. Il gesto e la parola Einaudi - Torino 1977
Lévy-Bruhl L. La mentalita primitiva Einaudi-Torino 1966
Lieberman P. L'origine delle parole Boringhieri-Torino 1980
Lloyd B.B. Percezione e processi cognitivi [ Mulino - Bologna 1974

Lorenzetti M., Paccagnini A.(c.)

Psicologia e musica

F.Angeli - Milano 1980

Lostia M.

Le sorgenti della coscienza e del linguaggio

Armando -Roma 1980

Lowenfeld V.

La natura dell’attivita creatrice

La Nuova ltalia - Firenze 1968

Lowenfeld V., Brittain W.L.

Creativita e sviluppo mentale

Giunti Barbera - Firenze 1967

Luccio R.(et al. - a cura di)

Il linguaggio del bambino

Emme - Milano 1973

Mammarella E., Mazzoli F.

Per una pedagogia del linguaggio sonoro

La Nuova Italia - Firenze 1980

McLuhan M. La galassia Gutenberg Armando - Roma 1976
McLuhan M. Gli strumenti del comunicare Il Saggiatore - Milano 1967
Mialaret G. L'apprendimento della lettura Armando -Roma 1975

Morino Abbele F. Interpretazioni psicologiche del disegno infantile OS- Firenze 1970

Ong W.J. Oralita e scrittura: le tecnologie della parola 11 Mulino - Bologna 1986
Paynter J., Peter A Suono—e-silenzio-Progetti-di-musica-creativa-perla-scuola—— | ERl- Torine 1980
Piaget J. Hmeecanismi-percattivi Giunti-Barbera—Firenze 1975
Pierantoni-R- L'ecchicetidea Boringhieri-Torino—1981
Pierantoni-R- Ferma-fluens Boringhieri-Torino-1986
Porzionato G. Psicebiclegia-della-musica Patron—Belegna-1980

Pozzi-G. La—parela-dipinta Adelphi—Milane-1981
Propp\.J. Merfelogia-dellafiaba Einaudi—Torins-1966
QuaghaR-Saglione G- H-disegno-infantile—nueve lineeirterpretative Giortt—FHerze-1976

Read H. Educare con l'arte Ed. Comunita - Milano 1954



Sagan C. | draghi del’lEden - Considerazioni sulla evoluzione della| Bompiani - Milano 1979
intelligenza umana
Sawyer Diane J. The relationship between selected auditory abilities and beginning

reading achievement-Language Speech Hearing  Services in

Schools 1981

Ser. Lett. E.Vigliano - Bari

Ot ot an =y
Sl er ividrray K.

[rpaesagyioSororo

Ricordi-Unicopli - Mitano 1985

an—e

ol FSR DY
SCrirreruer vl

irsignificato dettamusica

Rusconi = viitano 1979

~Stettar G-, NardocceiF-(acuradi) - Hbambino inventa tascrittura F.Angeti=Mitano 1983
Tampieri-G. Forma e cotore et mondo visivo dei bambini————— | Cappdii-Bologna 1970
Vageggimi V. (arcurardi-) Spazio geografico e spazio sociale FAngeti-mitano 1978
Valseschini-S: Psicotogia deffamusica e musicoterapia | Armando- Romar 1983

Vernon Magdalen D. (a cura

Esperimenti sulla percezione visiva

Boringhieri - Torino 1971

di

VurpilTot E. ["mondo Vvisivo del bambino F.Angeli - MiTano 1973

Vygotskij L.S. Pensiero e linguaggio Giunti Barbera Firenze 1954

Vygotskij L.S. Immaginazione e creativita nell’eta infantile Ed.Riuniti - Roma 1972

Zubrick A. Attending, listening and comprehending -New Zealand Speech| c..., | att E \/inliann - Rari
Language Therapists’ Journal -1984 ”

Zulliger H. Gioco e fanciulli Giunti Barbera- Firenze 1956
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10. ATTACHED MATERIAL

Basic signs

Individua a phabet

References for the wall alphabet
Cards for the letters of the alphabet
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Nave




S0le

U




zanzara




| una

L







farfalla




vasSo




arlaruga
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schi sche sca sco scu
chi che ca co cu
Ci ce cla clo clu
SCI SCe SsCla SCIo sciu




ghigh ga go gu gli gn
e

gl ge gia gio giu



qui gquo qgua due
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